Leadership
Activity/Resource Guide

[image: image1.jpg]_—Eg

Idaho Division of
Professional-Technical
Education




This report was prepared by the 

Idaho Division of Professional-Technical Education

Family and Consumer Sciences Education

Boise, Idaho

Revised June 2006

Professional-Technical Education #377

Idaho State Board for Professional

Technical Education

	Karen McGee

Pocatello


	Milford Terrell

Boise

	Laird Stone

Twin Falls
	Paul Agidius

Moscow



	Blake Hall

Idaho Falls
	Roderic Lewis

Boise



	Sue Thilo

Coeur d’Alene
	Marilyn Howard

Boise




Idaho Division of Professional-Technical Education

Mike Rush, State Administrator

Idaho Division of Professional-Technical Education

Nancy Walker, Program Manager

Family and Consumer Sciences Education

(208) 334-3216

The Idaho Division of Professional-Technical Education is an equal opportunity employer. Hiring is

done without regard to race, color, religion, national origin, sex, age or disability. Appropriate

consideration shall be given to veterans in accordance with applicable state and federal laws and

regulations.

*Costs associated with this publication are available from the Idaho Division of Professional-Technical

Education in accordance with Section 60-202, Idaho Code.

Acknowledgements

Thanks to the following individuals for their contributions of activities, websites, lessons, and/or resources, and for their assistance in editing and revision:

        Curriculum Project Director



     Curriculum Project Assistant
      Jenniene Kauer, MS, Ed Admin

 
        
            Kelissa Borrowman
 



 Idaho State University


                      Idaho State University


      Pocatello, Idaho



                           Pocatello, Idaho
        Carolee Fogg




  
   Louise Twitchell

          ISU FCS Masters Student



        ISU FCS Masters Student

FCS Educator Camas County High School


 FCS Educator Rigby High School
        Fairfield, ID





       Rigby, ID
Cindy Moore

Idaho State University

Pocatello, ID
Introduction
The Leadership curriculum framework was developed by a team comprised of Idaho Professional-Technical Education staff and Idaho State University personnel. The curriculum team developed the Leadership framework from the National Standards for Family and Consumer Sciences Education, 

Idaho State recommended texts, other states' curricula, and a review of literature pertaining to curriculum content.

A committee of selected Idaho teachers participated in the review process.

This statewide curriculum reflects the knowledge and skills recommended for 9th through 12th grade students. Students completing the Leadership course are better prepared for the challenges of living and working in today's society.

The competency-based curriculum framework format provides a means for monitoring student progress and generating student profiles. The student profile is a cumulative record of student progress and provides documentation of competence.

The Leadership statewide curriculum framework is intended to be the fundamental guide to schools for program content. Schools offering Family and Consumer Sciences education should use an advisory committee to consider local and community needs.

 SEQ CHAPTER \h \r 1Course Description

Leadership is designed to be offered to students in grades 9-12. The course is designed to allow students to explore character traits and to discover the characteristics that are needed to become an effective leader. Students are given an opportunity to apply the knowledge they gain on character and leadership through the planning and implementation of a community service project.  

What does a Typical Classroom Look Like?

The setting for the delivery of the Leadership curriculum should be in a setting that is appropriate for a variety of active hands-on experiences. Full-class participation is emphasized with teamwork as well as individual projects and/or study. The teacher is the facilitator and the manager of the classroom environment. The focus is on problem-based instruction that is designed to enable and inspire students to plan and take action for the well-being of self and others in the home and community.

Teacher Qualifications

The teacher of this course should be certified with an endorsement in Family and Consumer Sciences education.

Length and Level of this Programtc "Length and Level of this Program"
This course is designed for adolescent in 9th through 12th grade. It can be adapted to be taught in a trimester, semester, or block schedule.

Recommended Text and Other Resources

Dynamic Leadership, Family, Career and Community Leaders of America.  

Order at www.fcclainc.org
Leadership: Personal Development and Career Success, Second Edition by Cliff Ricketts from Delmar (2003).  ISBN: 0-7668-2536-1. 

Leadership Lessons: Lessons To Lead By, FCCLA
This book is designed to help teachers teach leadership skills to students. The lessons are designed to let students practice various aspects of leadership by experiencing a situation, then discuss what happened, to extract the essential elements that they will be able to apply to new situations.
Order at www.fcclainc.org 

Servant Leadership: A journey into the Nature of Legitimate Power & Greatness by Robert K. Greenleaf – Paulist Press

Start Something
A Tiger Woods Foundation Program Empowering Kids to Pursue their Dreams, 2000. 

Provided to all affiliated FCCLA chapters. 
Step Up to Leadership Mentor Guide for Grades 6-12. National 4-H Cooperative Curriculum System, Inc. 

Videos
· Abraham and Mary Lincoln: A House Divided (Families in Crisis; Marriage; Grieving; Leadership; Father/Daughter; Mother/Son; Romantic Relationships; Moral-Ethical Emphasis: Respect, Responsibility, Fairness; Subjects: U.S./1812 - 1865; Biography) [10+] 

· The Crossing (Courage in War, Leadership; Moral-Ethical Emphasis: Trustworthiness, Responsibility & Citizenship; Subjects: U.S./1750 - 1812, New Jersey & Pennsylvania) [13+] 

· Courage Under Fire (Marriage, Redemption; Leadership; Suicide; Alcohol and Drug Abuse; Courage in War; Moral-Ethical Emphasis: Trustworthiness; Responsibility; Subjects: U.S./1991 - Present) [12+] 

· Fail-Safe (Leadership; Ethical Emphasis --- Responsibility, Carin; Subjects --- U.S./1945 - 1991; World/Cold War) [14+] 

· Gettysburg (Courage in War; Leadership; Moral-Ethical Emphasis: Trustworthiness; Citizenship; Subjects U.S./1860 - 1865 & Pennsylvania) [8+] 

· Glory (Courage in War; Leadership; Moral-Ethical Emphasis: Citizenship; Trustworthiness; Subjects U.S./1860 - 1865 & Massachusetts) [14+] 

· High Noon (Marriage; Leadership; Moral-Ethical Emphasis: Trustworthiness, Responsibility; Citizenship; Subjects: U.S./The Frontier & West, 1865 - 1913; 1945 - 1991) [11+] 

· Knute Rockne, All American (Leadership, Sportsmanship, Talent; Moral-Ethical Emphasis: Responsibility; Subjects: Sports/Football; U.S./1913 - 1929) [8+] 

· Memphis Belle (Leadership; Courage in War; Moral-Ethical Emphasis: Responsibility; Subjects: Aviation; U.S./1941 - 1945) [12+] 

· Pay It Forward (U.S./1991 - Present; Char. Dev.: Alcohol and Drug Abuse; Mother/Son; Families in Crisis; Education; Disabilities; Moral-Ethical Emphasis: Responsibility; Caring; Citizenship) [12+]

· Princess Mononoke (Male Role Model; Leadership; Romantic Relationships; Moral-Ethical Emphasis: Respect; Caring; Citizenship; Subjects: World/Japan; The Environment; Mythology; Cinema) [12+] 

· Remember the Titans (Breaking Out; Friendship; Teamwork; Leadership; Male Role Model; Moral-Ethical Emphasis: Respect; Responsibility; Fairness; Citizenship; Subjects: U.S./1945 - 1991, Diversity & Virginia; Sports/Football) [11+] 

· Eleanor Roosevelt (Leadership; Female Role Model; Moral-Ethical Emphasis: Caring, Citizenship; Subjects: Biography; U.S./1865 - 1991; Politics) [10+] 

· Thirteen Days (Leadership; Peace/Peacemakers; Brothers; Moral-Ethical Emphasis: Responsibility; Subjects: U.S./1945 - 1991; World/Russia & The Cold War) [12+] 

· Truman (Leadership; Moral-Ethical Emphasis: Responsibility; Subjects: Biography; U.S./1941 - 1991) [12+] 

· Twelve O'Clock High (Leadership; Courage in War; Subjects: Aviation; U.S./1941-1945; Moral-Ethical Emphasis: Responsibility) [10+] 
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Sample Activities


The following activities, in addition to other activities and lessons, can be used to supplement the curriculum framework to teach the competencies.  These activities may be used as written or adapted to meet the needs and abilities of individual students.  Teachers should consider other combinations and activities.

Activity 1    
Abraham Maslow & School Spirit 

Activity 2    
Active Listening Wheel

Activity 3   

The Art of Conversation

Activity 4    
Bag Your Stress and Blow It Away

Activity 5    
Chain of Communication

Activity 6    
Characteristics of Confidence 

Activity 7    
A Chorus of Leaders 

Activity 8    
Color Blind 

Activity 9    
Conflict in the World

Activity 10 

Conflict: Make it a Win-Win Solution

Activity 11  
Copy Cat 

Activity 12  
Diversity Game

Activity 13  
The Flag of Leadership

Activity 14  
Double Trouble

Activity 15  
Egg Drop Auction

Activity 16  
Excuses, Excuses, Excuses 

Activity 17  
Freeze Frame

Activity 18  
Gender Bender

Activity 19  
Gender Swap

Activity 20  
Gingerbread Person 

Activity 21  
Group Dynamics or Bust 

Activity 22 

He Said, She Said

Activity 23

Human Checkers

Activity 24

Leaders of Today 

Activity 25

Leadership Relays 

Activity 26

Lost for Words

Activity 27

Making Good Choices
Activity 28

Never Say No, or Candy Is Forever
Activity 29

We All Belong
Activity 30

Leadership Grab Bag
Activity 31

Community Service Projects

Activity 32

What is Community?

Activity 33

Community-building Activities/Energizers

Activity 34

Self-Assessment

Activity 35

Character Speech

Activity 36

Stress Management

Activity 37

Time Management

Activity 38

Parliamentary Procedure
The following is a list of sample activities that correspond with the Leadership curriculum framework competencies.  This is only a guide; it should not limit other possible combinations and should be used only as a reference.
This chart shows which sample activities help teach more than one competency and also the variety of activities for a particular competency.

Competency 
Sample Activity









Sample Activity

1. 
EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01 

Explore leadership.
1,6,8,20,23,24,25,30,34




1,6,8,20,23,24,25,30,34

1.02 
Explore communication skills in leaders.
2,3,5,7,8,9,10,11,15,16,17,21,22,24,26,28






1.03    
Examine problem-solving and critical thinking skills.
7,10,14,23,26,27
1.04 

Recognize the importance of motivation in leading others.
1,15,20
1.05 

Explore stress management techniques.
4,36
1.06

Explore time management.







37
2.
DEVELOP KNOWLEDGE OF SELF AND OTHERS
2.01
Examine the aspects of character. 
6,18,19,27,28,34,35
2.02
Examine citizenship. 
1,12,29,32

2.03
Examine the positive aspects of diversity.
5,18,19
2.04
Examine the role of attitude.  
6,16

3.
DEVELOP LEADERSHIP SKILLS 
3.01     Demonstrate personal skills needed to lead.
6,8,20,22,25,29
3.02     Demonstrate planning skills.
5,13,15,23,38
3.03    
Explore teamwork. 
1,5,8,9,10,15,16,21,23,28,30,32,33
3.04    
Practice leading individuals and groups.
7,35,38
3.05     Analyze the decision-making process.
14,25,26,27
3.06 Explore legal issues.
31
4.  PRACTICE LEADERSHIP THROUGH SERVICE
  
4.01   

Explore the components of service learning.





31,32
4.02 Identify critical issues within a community.
31
4.03 Demonstrate the leadership skills necessary to organize a service learning project.


5, 15, 31
4.04 Design and complete (a) service learning projects(s).
31
1. 
EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01 

Explore leadership.
1.02 

Explore communication skills in leaders.
1.03   
Examine problem-solving and critical thinking skills.
1.04 

Recognize the importance of motivation in leading others.
1.05 

Explore stress management techniques.
1.06
Explore time management.

FCCLA Connection

· Dynamic Leadership

· Families First

· Community Service

· Leaders at work

· Focus on Children 

Resources
· Real Leadership: The 101 Collection, What Every Leader Needs to Know (Barnes & Noble Exclusive) by John C. Maxwell ISBN: 0785288449

· Leadership by Rudolph W. Giuliani, Ken Kurson ISBN: 0786868414

· School Leadership That Works: From Research to Results by Robert J. Marzano, Timothy Waters, Brian A. McNulty ISBN: 1416602275
· Step Up to Leadership Mentor Guide for Grades 6-12, National 4-H Coopeartive Curriculum System, Inc.
Guest Speakers

· Mayor

· School Superintendent

· Principal

· Character Education Chairman

· Counselor 

Web Sites

· Leadership Organizations 
http://www.nclp.umd.edu/resources/associations_and_organizations.asp
Collection of links assembled by the National Clearinghouse for Leadership Programs. 

· National Clearinghouse for Leadership Programs 
www.nclp.umd.edu  The National Clearinghouse of Leadership Programs (NCLP) provides a central clearinghouse of leadership materials, resources, and assistance to leadership educators. 
· Time Management Resource http://www.ucc.vt.edu/lynch/TimeManagement.htm
2. DEVELOP KNOWLEDGE OF SELF AND OTHERS
2.01
Examine the aspects of character.

2.02
Examine citizenship.

2.03
Examine the positive aspects of diversity.

2.04

Examine the role of attitude. 

FCCLA Connection

· Dynamic Leadership

· Families First

· Power of One

· Community Service

· Leaders at work

Resources

· 10-Minute Life Lessons for Kids: 52 Fun and Simple Games and Activities to Teach Your Child Honesty, Trust, Love, and Other Important Values by Jamie C. Miller, CAM Clarke (Illustrator) ISBN: 0060952555
· Forty Developmental Assets, The Search Institute (2000) found on pages 22-25 of Creative Instructional Methods for Family & Consumer Sciences and Nutrtion & Wellness by Valerie M. Chamberlain and Merrilyn N. Cummings, Glencoe McGraw-Hill
· Please Understand Me: Character and Temperament Types by David W. Keirsey,  Marilyn Bates ISBN:0960695400

Guest Speakers

· Business Owners

· Coaches

· Military Personnel
Web Sites

· www.goodcharacter.com
· www.charactered.net
· www.charactercounts.org
3.
DEVELOP LEADERSHIP SKILLS 
3.01     Demonstrate personal skills needed to lead.
3.02     Demonstrate planning skills.
3.03    
Explore teamwork. 
3.04    
Practice leading individuals and groups.
3.05     Analyze the decision-making process.
3.06
Explore legal issues.
FCCLA Connection
· Dynamic Leadership



· Community Service

· Leaders at Work

· Power of One

Resources

· Dynamic Leadership, Family, Career and Community Leaders of America.  

· Failure Is Not an Option: Six Principles That Guide Student Achievement in High-Performing Schools by Alan M. Blankstein ISBN: 1412909341
· Leadership: Personal Development and Career Success, Second Edition by Cliff Ricketts from Delmar (2003).  ISBN: 0-7668-2536-1. 

· Leadership 101: An Interactive Guide to Help Students Develop Their Leadership Skills by Denise Van Eck ISBN: 0310263603
Guest Speakers

· Student Body President

· Counselor

· Principal

· School Resource Officer
Web Sites

· Center for Creative Leadership 
www.ccl.org 
The mission of the Center for Creative Leadership is to advance the understanding, practice and development of leadership for the benefit of society worldwide. 

· Parliamentary Procedure

http://www.csuchico.edu/sac/parliament.html 

4.  PRACTICE LEADERSHIP THROUGH SERVICE
  
4.01   

Explore the components of service learning.
4.02
Identify critical issues within a community.
4.03
Demonstrate the leadership skills necessary to organize a service learning project.
4.04
Design and complete (a) service learning projects(s).
FCCLA Connection
· Dynamic Leadership

· Community Service

· Leaders at work

· Chapter Service
Resources

· Community Service Action Guide

FCCLA Order at www.fcclainc.org
· Complete Guide to Service Learning: Proven, Practical Ways to Engage Students in Civic Responsibility, Academic Curriculum, and Social Action

Cathryn Berger Kaye, Foreword by Joe Follman ISBN: 157542133X
· Kid's Guide to Service Projects: Over 500 Service Ideas for Young People Who Want to Make a Difference by Barbara A. Lewis, Pamela Espeland 


ISBN: 0915793822
· The 500 Best Ways for Teens to Spend the Summer, Princeton Review
ISBN: 0375763724
Guest Speakers

· City Council Member

Web Sites

· Do Something

www.dosomething.org
Do something was founded in 1993 by Andrew Shue and Michael Sanchez, childhood friends who had a dream to make community service as cool as sports. Do something strives to make this a reality. 

· Corporation for National and Community Service 
http://www.nationalservice.org/ 

Created in 1993, the Corporation for National Service is a public-private partnership that engages Americans of all ages in service.
· YOUTH NOISE 
www.youthnoise.com
A group of young people--from all 50 states, the District of Columbia and more than 176 countries--together with a small group of adults working to provide information from more than 300 nonprofit partners to date that will spark youth action and voice.
· Project America
www.project.org/guide
Action Guide to Community Service. The first two sections deal with building a team and developing a service project. The third section -- the core of this book -- contains ideas for service projects.
· Children for Children

www.childrenforchildren.org
A not-for-profit organization promoting hands-on youth volunteering and giving programs which teach the value of community involvement at a young age, and provides resources to underserved schools

· Youth Service America

www.ysa.org 

A resource center that partners with thousands of organizations committed to increasing the quality and quantity of volunteer opportunities for young people, ages 5-25, to serve locally, nationally, and globally.Provides information on awards and grants. 

ACTIVITY 1:  Abraham Maslow and School Spirit

Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01
Explore leadership.

1.04
Recognize the importance of motivation in leading others.  

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.02
Examine Citizenship.

3. DEVELOP LEADERSHIP SKILLS 

3.03
Explore teamwork.
Abraham Maslow and School Spirit
Topic: Leadership

Objective: To define school spirit and determine strategies for improving the climate of a school.

Author/ Source: Susan Fortin/Lessons in Leadership
Materials Needed: Butcher paper, markers, overhead or poster of Maslow’s Hierarchy of Needs

Procedure: 

1) Set the stage with this description: “As a student leader researching the topic of School Spirit you have been given the opportunity to visit a school that seems to have it all. People are enthused and involved in many aspects of the school life. To begin your data collection you walk into the gym of the most amazing, spirited, and positive high school basketball game ever played. Just standing by the door gives you chills as you take in this event. From pre-game involvement, to the actions of the players, parents, and students, you find nothing but positive enthusiasm.”

2) Divide the group into teams of 4-6 and provide each group with butcher paper and markers. Each team will describe how the event looked, sounds, and feels by dividing the butcher paper into three columns and filling in their own descriptors for the columns “Looks Like,” “Sounds Like,” and “Feels Like.” Encourage students to be specific in their descriptions. (See the sample format provided below.)

At the ideal game school spirit:

	Looks Like
	Sounds Like
	Feels Like

	School colors
	LOUD
	United

	Crowded
	Clapping
	Welcoming

	Everyone on their feet
	“Super job!”
	You want to be there

	Cheerleaders leading the crowd in chants
	“Good Call”
	Great!




3) Have teams share selected items from each category with the entire class.

4) Continue with your story: “Your research continues. How does a school with this much spirit look on a typical day? The next morning you arrive in the parking lot. You pass a number of students entering the building. You take note of the school grounds. Already you are aware that this is a school with pride. You enter the main doors and take in a variety of sights and sounds that confirm your hypothesis about the deep level of spirit that runs through the school. You see further visual signs as you head down the halls, spend time in the commons, and observe students and staff. You step into a classroom and instantly sense that a deep level of respect exists between students and teachers. You continue throughout the day taking in the sights, sounds and feelings of this incredible school. How does it look? How does it sound? How does it feel?”

5) Have teams reconvene and add to their posters as they describe how this imaginary school looks, sounds, and feels on a typical day. Encourage them to include the interactions, groupings, and relationships they observe as well as the physical characteristics of the school. 

6) Again, have teams share selected items with the group. At this point keep the sharing to a minimum. Your goal is to create a sense of community and focus for the whole group as participants’ pool their ideas.

Processing:

Through a teacher presentation as outlined below you can lead students to a deeper, more meaningful definition of school spirit. 

Notes for teacher presentation

School Spirit=School Self-Esteem


A school that “feels good about itself” has spirit. How does a school improve its self-esteem? One way to look at it is to apply the theories of individual self-esteem to an organizational setting.

Maslow’s Hierarchy of Needs


On an overhead or poster, present Maslow’s Hierarchy of Needs. Emphasize that the lowest levels must be met before the upper level needs can be fulfilled. Discuss the impact this has had on their ability to involve others. Develop strategies to improve the sense of belonging for all students in the school.


Student leaders can impact change in school climate most effectively by putting their energy into belongingness and safety needs. Focusing at this level will give student leaders the ability to set goals and determine projects that can truly impact school climate. School spirit will follow when students feel cared for and connected.

Have students circle the items on their posters that they could impact. As a group, you could set goals for impacting school climate through the implementation of activities that could bring your school closer to this ideal you have described. 

ACTIVITY 2:  Active Listening Wheel
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

Active Listening Wheel
Topic: Communication

Objective: To give students the opportunity to learn, practice, and apply active listening techniques to everyday situations.

Author/ Source: Dusty Perry/Lessons in Leadership

Materials Needed: 

Active listening wheel graphic on handout or poster

List of discussion topics

Time Required: one class period

Procedure:

Start the discussion with questions such as, “have you ever tried to talk to someone and you could tell they were not listening to you? How could you tell they weren’t listening to you? How did that make you feel? What are some things you can do to let someone know you are listening to them?”


Explain that active listening (in contrast with passive listening) is a skill. It means listening deliberately to what a person says. It means you are listening to understand what the speaker is saying. Refer to the active listening wheel, which lists characteristics of active listening. 


[image: image2.emf]Active Listening Wheel
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Let speaker 

complete ideas


Divide students into two even groups and have them form two concentric circles (one inside the other). Students should pair up with partners from the other circle and face each other. Explain to the students that you will call out a topic that one partner (inside circle) will talk about and an active listening skill (from Active listening wheel) that the other partner (outside circle) will practice. Give students about 30-45 seconds to talk and respond. Next have the inside circle move one person to the left and find a new partner. The facilitator will then call out the next topic that one partner (outside circle this time) will talk about a listening skill that the other partner (inside circle) will practice. Repeat as time allows. Use any topics that are appropriate for your students.

Sample topics are:

1. What makes a good date?

2. Should there be curfews for teens?

3. Should students be required to wear school uniforms?

4. What would you do if you won $1,000,000?

5. What do you do that really pleased your parents?

6. What is your one best quality?

Processing:

End activity by reviewing active listening techniques and challenging students to make a conscious effort to be better listeners. Good listening skills are an important part of good communications skills, which are characteristic of a successful leader. 

ACTIVITY 3:  The Art of Conversation
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

The Art of Conversation
Topic: Communication, Self-Awareness

Objectives: 

Students will participate in an informal discussion.

Students will acquire the ability to speak comfortably with their peers.

Students will strengthen their listening skills.

Author/ Source: Susan Cummins /Lessons in Leadership

Materials Needed: The Conversation Piece: Creative Questions To Tickle the Mind by Bret Nicholas and Paul Lowrie is an excellent resource. The examples listed here are from this book. You should feel free to adapt the questions for your situation or use questions you have made up. The secret is in the creativity of the question

Time Required: One class period

Procedure: 

Is the art of conversation dead? I think not! This is a leadership lesson that is educational and lots of fun. Conversation is a leadership skill that lasts a lifetime. And it is one that can be practiced. This lesson has many uses. It may be a part of the fall “get acquainted” activities. It may be used as a filler between major units. I like it best as a “positive attitude” enhancer.


Class set-up should be circular with everyone facing each other. It is important that the students be able to see and hear one another. A question is read and 60 seconds are given to consider an answer. At the start of the exercise, listening skills should be mentioned. But they come naturally as a result of wanting to hear other’s answers to creative questions. People need to be encouraged to elaborate on their answers.

Examples:

· What is something you forgot once, that you will never forget again?

· If you lived in the Old West, what do you think your occupation would have been?

· What is one item you own that you really should throw away, but probably never will?

· If you joined the circus, what act would you most want to perform?

· What would your dream house look like?

· If you could walk into any painting and actually experience the moment it depicts, which painting would you choose?

Processing:

This is an important part of every lesson; don’t overlook it. Some things you might discuss are:

· What did we learn about each other?

· What did we learn about ourselves?

· How did it feel to have everyone hanging on your every word?

· Have we had fun?

ACTIVITY 4:  Bag Your Stress and Blow it Away
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.05
Explore stress management techniques.

Bag Your Stress and Blow it Away
Topic: Stress

Objective: To Bring out the causes of stress and discuss how to effectively deal with the stress in everyday life.

Author/ Source: Diane Warren /Lessons in Leadership

Materials Needed: Lunch size paper bag for each group, large sheet of paper for each group, markers, 10-15 strips of paper per group, and pencils 

Procedure:


Separate the large group into small groups of 3-5 members. The groups are given a large piece of paper and asked to brainstorm causes of stress in leadership. One member of the group will record all causes mentioned on the large sheet of paper. Give the group 5-10 minutes to complete its list.


The group is then asked to narrow the list down to five items. Another group member is to write each of the five selected causes of stress on a separate strip of paper. This should take no more than five minutes. 


All groups are asked to form a large circle. One member of each group shares the five major causes of stress in leadership with the large group. Members from the large group are asked to share ways to deal with these stressors. Each group is to contribute to the causes of stress or at least help overcome the stress listed on the strip of paper. Some groups may not list all five of their main stressors due to another group already bringing that concern before the large group.


The last part of the activity is for each small group to place its five strips of paper in the paper lunch bag. One member of the small group then blows up the paper bag and pops it. This is symbolic of seeing stress and then having the power to destroy it.

Processing:

When the group has finished the activity these questions can help begin a discussion:

· How did it feel to put the causes of stress on paper?

· What did you learn from members of your small group?

· What did you learn from members of your large group?

· How did it feel to hear the “bag of stress” pop?

· How are the stresses of leadership different or similar to those of everyday life?

· What did this activity teach you about stress in leadership?

ACTIVITY 5:  Chain of Communication 
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

2.03
Examine problem-solving skills.

3. DEVELOP LEADERSHIP SKILLS 

3.02
Demonstrate planning skills.
3.03
Explore teamwork.

4. PRACTICE LEADERSHIP THROUGH SERVICE

4.03
Demonstrate the leadership skills necessary to organize a service learning project. 
Chain of Communication 
Topic: Communication and teamwork

Objective: To encourage students to think about how they work in teams and what they can do to help different teams work cooperatively and effectively to solve problems,

Author/ Source: Dusty Perry /Lessons in Leadership

Materials Needed: 

A large number of construction paper strips in four or five colors

Five foot long piece of string or yarn for each team

Tape 

Time Required: One class period

Procedure:

Divide class into teams of 5-7 students. Mix the strips of construction paper so that you have a pile for each team and so that each pile of strips has more of one color than the other colors. Have each team tape its piece of string/ yarn horizontally on the wall (or across the floor). They will hang their chains from the string. Give each team its pile of paper strips, string, and tape.

Instructions for each team:

A. Your team’s goal is to make as many paper chains as you can using as many of your strips as you can.

B. There are four rules for making your chains:

1. Each chain must be longer than the previous chain.

2. The first chain must have at least one link of each color. The color sequence you for the first chain will form the pattern for the rest of your chains.

3. You must use the same color sequence as you make longer and longer chains.

4. You may trade for links with other teams.

C. Assign each team member a role:

1. Facilitator- Makes sure that everyone has their say in the activity.

2. Negotiator- Negotiates with other teams for paper strips that you need.

3. Encourager- Gives positive feedback to the team

4. Summarizer- Summarizes ideas and suggestions from the team.

5. Officer- Keeps track of time, makes sure links are sequenced correctly and are the right length. 

6. Peacekeeper- helps team sort out conflicting ideas and reach decisions.

7. Observer- Watches team process and interaction; reports this information to class after activity.

D. You have five minutes to choose roles, organize your team, and decide on a plan to complete your task. Then you will have 15 minutes to make you chains.

Processing:

Have teams come together into one large group to discuss questions. Have observers report to large group:

· How did the team decide who would take each role?

· Who made the decisions?

· How did the team decide who would take each role?

· Who made the decisions?

· How did the team decide how to make the chains?

· What did team members do or say to help accomplish the task?

· Was there anything the team could have done differently to work more effectively together?

· How would you rate your team’s effort on a scale of 1 to 10?

Ask students who were responsible for each role:

· How did it feel to play your role?

· How did you contribute to the success of your team?

Ask to entire group:

· Which role was most important in achieving your goal? Why?

As a group, complete the following table (write on newsprint or board):

Characteristics of a Successful Team

What You See






What You Hear

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

ACTIVITY 6:  Characteristics of Confidence

Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01
Explore leadership.

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS 
2.01
Examine the concept of character.

2.04
Examine the role of attitude.

3. DEVELOP LEADERSHIP SKILLS

3.01
Demonstrate personal skills needed to lead.

Characteristics of Confidence

Topic: Self-Awareness

Objective: To gain confidence, to practice behavior that displays confidence

Author/ Source: Sue Cummins/Lessons in Leadership

Materials Needed: Handout with description of characteristics of confidence

Procedure:

1. Discuss the characteristics that confident people typically display.

2. Have students pair off and practice eye contact and facial expressions as described on the handout.

3. Stand in groups of five or six to talk. Each student should practice walking into a group and standing shoulder to shoulder.

4. Direct students to practice walking to a mirror, stopping at the point they feel comfortable (Remind students that they may feel more comfortable with themselves than with others).  Measure the distance from student to his/her reflection. If it is more than 8” tell them to move forward until they are 8” from the mirror. The mirror reflects an equal 8” which creates the impression of 16”. Practice doing this over and over until students can stop automatically about 16” from someone.

Processing:

Discuss the feelings that resulted from practicing the various behaviors. What role does a confident appearance and demeanor play in leadership? How can students apply what they have learned from this lesson to their roles as leaders in the school?

Characteristics of Confidence

Posture

Posture tells the world how you treat you. People can tell from your posture if you are fearful, sick, tired, unhappy, excited, feeling like a loser or like a winner. Posture is the single most important body language there is. Just let a man try looking macho with slumped shoulders. Good posture is confidence looking, authoritative, sexy.

Eye Contact

Practice looking people directly in the eye, even when you are just waking in the hall. Eye contact helps you establish a position of confidence in the minds of others.

Voice

Let your voice carry just a note of anticipation. Sound as if you are expecting wonderful interaction with each person you talk to. Enthusiasm and humor can be projected in a gentle way. It doesn’t have to be loud.

Facial expression

An interesting looking face is more attractive than a handsome or beautiful one. How do you have an interesting face? By having an interested face. A bored face looks boring. The most perfect features in the world can’t hold the interest of anyone unless there is life and energy in the face.

Any time you look at something, if you think about what you like about it, then your face will carry a glow and your eyes will shine. If you look at something and immediately think about what you don’t like about it, then your face takes on a slightly sour look and your eyes dull under a frown.

Happiness

Happiness attracts. The world is so hungry and starved for happiness that if you have it, others want to be near you, to let you shine on them. They feel you must be special to have a happy life. What if you’re not happy? Fake it. It’s a funny thing, but acting happy breeds happiness itself. Happiness can become a habit and then a way of life. Happiness creates its own immune system against many of life’s ills.

Energetic Walk

Walk with energy and purpose. Don’t amble. Greet people casually, in passing, with direct eye contact, smiles, and sometimes a brief, warm, “hello” or “hi”.

Center Doors

It seems that confident people enter buildings through the centermost doors of a building, whereas less confident people tend to enter through the closest to the walls. Similarly, less confident people walk closer to the walls in hallways and on sidewalks, whereas more confident people walk away from the walls and more centrally.

Stand 16-19 inches Distant

More confident people stand between 16 to 19 inches from someone’s face. Less confident people tend to stand too far away or much too close. Confident people don’t angle their bodies away from someone at the same time they are talking to them, using their bodies as a buffer. They stand facing them. 

Shoulder to Shoulder

When joining a circle of people who are talking to each other, confident people move exactly into the circle, standing just about shoulder to shoulder (discounting height difference). Less confident people who join the circle stand just a fraction behind those on either side. They may not be noticeably out of the circle but they are psychologically, not placing themselves fully in the circle as equals. Such standing choices triggers subtle cues of whether or not you fit in and feel confident doing so, force yourself to stand shoulder to shoulder.

Sitting

When alone, people who lack confidence will choose tables that are not in the center of the room. Confident people choose the centermost. They choose the chair that allows them to fully face the most action and to be seen by the most people. In other words, confident people are more sociable. 

Intimate Tale

Confident people aren’t afraid of being misinterpreted by simple greetings or casual friendliness. Be a charmer of happy interactions for people you meet. When you talk to someone, you are recognizing that person. You consider the person worthwhile. That’s nice.

Positive Self-Talk

Always, always be on your side if you make a mistake. You may say a brief, “Sorry, my mistake,” but never agree with negative things others may say to your about you. Remember “show me a person who hasn’t made any mistakes and I’ll show you a person who hasn’t achieved very much.”

Comfortable with Self

Who is the most important person in your life? You are! And you are with you all the time. Don’t judge you by someone else’s descriptions. Choose your own. Upgrade the message.

Not Upset with Unknown

Have you ever seen film coverage of Queen Elizableth II or the Pope visiting a country? When they visit they tour factories and witness trations they know nothing about. Do they become embarrassed or feel that they are less a person or confess to being stupid for not knowing? No, indeed. They have learned that there is no way they caon possibly know something they have not been exposed to. They rightly consider this experience to be the opportunity that will expose them to new information. They approach everything with a mild manner that expects to be told about it. they inquire without the slightest embarrassment. They respond with interest. Don’t dwell on the fact that you do or don’t know something. Smile and take the new in stride with interest. 

ACTIVITY 7:  A Chorus of Leaders
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

1.03
Examine problem-solving skills.

3. DEVELOP LEADERSHIP SKILLS

3.04
Practice leading individuals and groups.
A Chorus of Leaders
Topic: Problem Solving, Communication

Objective: To exercise creative thinking and problem solving ability and to demonstrate  

effective presentation

Author/ Source: Lyn Fiscus/Lessons in Leadership

Materials Needed: None

Time Required: One or two class periods of approximately 55 minutes (depending on the number of students in class)

Procedure:

1. About two weeks before the date you plan for this activity to occur in class, distribute instructions to students for creating their own song about leadership. The instructions are:

· Using the tune on a familiar winter holiday song (“Jingle Bells,” “Frosty the Snowman,” “Winter Wonderland,” “Deck the Halls,” etc.) create a song about anything you have learning in leadership class.

· You will perform the song in class on the designated day.

· Each person must create and perform his or her own song, but you may recruit others to help you with the performance (back-up singers, musical accompaniment, etc.).

· If you feel you cannot possibly perform the song live, you may make a video or audio tape to play for the class.

2. On the designated day, take volunteers or randomly draw names for student performances.

Processing: 

Performances can be critiqued and feedback given on the content of songs and manner of presentation. If a grade is to be given, be sure to let students know ahead of time what the criteria will be for evaluation. Or simply enjoy the performances and give participation points to everyone who performs.

ACTIVITY 8:  Colorblind
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01
Explore leadership.

1.02
Explore communication skills in leaders.

3. DEVELOP LEADERHIP SKILLS 

3.01
Demonstrate personal skills needed to lead.
3.03
Explore teamwork, collaboration, and cooperation.

Colorblind
Topic: Communication and Group Process

Objective: To emphasize the importance of listening skills and feedback.

To understand that lack of trust in a group can seriously reduce its effectiveness.

To stress that supporting roles are often as important as leading roles.

To point out the distractions of effective communication.

To understand that outsiders often are in the best position to give.

Author/ Source: Susan Townsend/Lessons in Leadership

Materials Needed: 30 pieces of paper (15 red, 15 blue), two blindfolds.

Time Required: 30 minutes.

Procedure: 

1. Two members of the group are removed from the room and blindfold. The rest of the group sits in a large circle, and the pieces of paper are scattered randomly in the circle. When the blindfolded people are brought back in, they will crawl around inside the circle picking up pieces of the paper, one picking up only red pieces, and the other picking up only blue pieces. Since they are blindfolded, they will rely on direction from the people sitting around them (who may not move or touch the blindfolded people during the activity).

2. The activity has three rounds, each with two different blindfolded people. The round ends when one blindfolded player has picked up all of his/her pieces of paper (or whenever you realize they may never pick them all up).

3. Before each round, while the two blindfolded people are still out of the room, appoint half the group to assist one blindfolded person and half assist the other. Also, before the blindfolded people are led back in, give the group the RULES for that particular round, which are as followed:

Round #1

You may not mislead either of the blindfolded players. You may only truthfully help your assigned blindfolded person.

Round #2

You may mislead either player.

Round #3

Add whatever twist you want to the activity (e.g. have the blindfolded people try to pick up the same colors, let only two people on the outside speak, don’t let anyone speak but let them touch the players, etc.).

Processing:

· What just happened?

· How do you feel about this activity?

· How did the blindfolded people feel each time?

· What was the hardest/ easiest part about this activity?

· How did the group feel about giving directions?

· How did the different rules for each round affect how you felt?

· Which blindfolded people had the easiest/ hardest task and why?

· How did the blindfolded people know who to listen to? How do you know in real life?

· How did the group best communicate with the blindfolded people?

· Did the circle keep moving in, despite the rule against not moving? Why?

· When are you “blind” in real life? Are there any “blind” people in your organization? How can you handle this?

· What hindrances are there to communication in your club? 

· What can affect how your club members work together as a group?

· Why did we do this activity? What did you learn?

ACTIVITY 9:  Conflicts in the World
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.
3. DEVELOP LEADERSHIP SKILLS

3.03
Explore teamwork, collaboration, and cooperation.

Conflicts in the World
Topic: Conflict Resolution

Objective: Students will learn the strategies in dealing with conflicts.

Author/ Source: Marcy Gano/Lessons in Leadership

Materials Needed: Copies of “Role Plays for resolution” handout for each participant.

Time Required: Two Class Periods

Procedure:

1. Discuss each of the following terms as a process of conflict resolution:

· Collaborate: to cooperate, work together

· Negotiate: to bargain, discuss

· Mediate: using a third party gives up something

· Compromise: each party gives up something

2. Explain that as the term each represent a process, they should be used within a structure or plan for conflict resolution. The plan is a follows:

a) The parties talk out their feelings and discuss the problem fully.

b) Explore together all the possible alternatives.

c) Sort out what will or won’t work among the alternatives.

d) Choose together the best alternative that meets both parties’ needs.

e) Act on it.

3. Have students role play situations (use handout) where the students must demonstrate the steps of the plan for conflict resolution utilizing collaboration, negotiation, mediation, and compromise ( not at all, but at least one in each role play). The students role play groups may use more than two people for the skill to be demonstrated.

Processing: Have students write a paragraph on what they feel makes conflict resolution work based on the role plays.

Role Plays for Conflicts in the World

Directions: Pick one of the role play situations and plan a skit that will allow the audience to understand the conflict and the process used for resolution.

1. Two students of different races confront each other by calling out racial slurs.

2. A teacher confronts a student with an accusation that a paper written by a student was plagiarized.

3. A student body president counted votes for an election. Another student confronts her because it is believed she counted votes unfairly.

4. A basketball coach found a one-page editorial in the back of the yearbook that denounced him as an unfair coach and a poor teacher. He immediately protests to the administration.

5. Up until now, a local high school allowed a student smoking lounge. Because laws have changed, the student council calls for a joint meeting of the smokers, administrators, and student council. There is anger as the jocks of the school invade the meeting and demand that the lounge be closed immediately. 

6. Litter is everywhere in the school. The student body president is angry that the student body will not clean up after itself. Many campaigns were launched during the year to clean up the school. Nothing happened. The president proposes to close the student lounge during snack break whenever the litter problem gets out of hand. Members of the student council are divided on the solution and feel it is too harsh. 

7. Each year the school puts on a giant lip synch contest. Last year, a student was allowed to use a questionable song. As a result, the administration is not going to allow the contest this year. 

8. A student missed a teacher’s class because of a student council meeting. During the period he was absent, a test was given. The teacher is not only angry at the student, but also at the student council adviser. The school constitution gives the students the right to call meetings once a month during the school day. The teacher confronts the student and the advisor.

9. A student body president has a good relationship with the student council adviser. The secretary of the council cannot stand the adviser. The secretary complains constantly to the president to bypass the adviser in advice and consultation for the jobs that need to be done by the ABS officers. The president is angry at the secretary for trying to force this kind of behavior on her. 

10. The junior class feels it is superior to the senior class. During homecoming the junior class prints shirts that proclaim the “Juniors Rule.” The seniors are furious and withdraw from homecoming activities.

11. in a local school district which has three high schools, two of the schools are arch rivals in sports, academics, and bad attitudes. One night School A burned the grass in School B’s football field. The ASB officers from both schools decided to hold a joint council meeting. Anger was strong as to who was to blame for bad behavior. The goal of how to pursue a better relationship between the two schools needs to be resolved. 

ACTIVITY 10:  Conflict: Make it a Win-Win Solution
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

1.03
Examine problem-solving and critical thinking skills.
3. DEVELOP LEADERSHIP SKILLS

3.03
Explore teamwork, collaboration, and cooperation.

Conflict: Make it a Win-Win Solution
Topic: Conflict Resolution

Objective: To recognize that all conflict is not a competition; define win-win.

To understand the different ways people deal with conflict.

To discuss and practice dealing with interpersonal conflicts in ways to achieve win-win results.

Author/ Source: Dusty Perry/Lessons in Leadership

Materials Needed: Bag of Hershey’s Kisses, Table or desk and two chairs, Prepared handout and/or large chart listing methods of dealing with conflict, Handout with list of conflict that should be created by each teacher to ensure relevance for your students. 

Time Required: One class period

Procedure: 

1. Begin by playing a game called “Kisses.” Divide the group into two teams. Have each team select one individual who will represent it in a game. Individuals who representing each team should be approximately the same physical size (may be both boys, both girls, or one of each). 


The individuals will arm wrestle. Each time on opponent’s wrist touches the table; the player wins a Hershey’s Kiss for his team. The object is to win enough candy for each team member to have a piece. The players compete for approximately 30-45 seconds. Ask the group which team one. Discuss the fact that neither team won if they didn’t win enough candy for everyone on the team. Have each of the teams meet for 1-2 minutes to come up with a new strategy to achieve its goal. 


The winning strategy is that if the two players cooperate and alternately touch their wrists to the table, both teams win. Everybody on both teams gets a piece of candy. Lesson: Students need to keep sight of the goal of the game. It was not to prove who is the strongest, but to win candy for each person on the team. By cooperating, the teams reach a Win-Win solution. Everybody wins!

2. Using handout, discuss ways people deal with conflict:

· Avoid: Avoid situation by staying away from person (s) it involves.

· Confront or Compete: Fighting or pushing to win your way: Win-lose results. One party wins. The other party loses.

· Accommodate: Person adjusts his or her behavior specifically to avoid causing a conflict with someone.

· Compromise: Take turns or both sides give up something.

· Collaborating Problem Solving: Both sides work together to find a solution-a win-win situation. 

Have students briefly discuss personal situations when the above methods were used.

3.  Divide students into groups of 5-7 members. Give them a handout with a variety of situations described. Situations can be any type that would be appropriate and interesting to your students. Have groups decide the best method to resolve the situations, how their chosen methods could be implemented (example: how might the parties compromise?), and why they chose them.

Processing: 

Bring all students back to large group. Ask groups to share how they decided to resolve the different conflicts from the handout. Reinforce the idea of working toward a win-win solution. Discuss ways they can apply these ideas to everyday interactions.

Methods of Dealing with Conflict.

· Avoid: Avoid situation by staying away from person (s) it involves.

· Confront or Compete: Fighting or pushing to win your way: Win-lose results. One party wins. The other party loses.

· Accommodate: Person adjusts his or her behavior specifically to avoid causing a conflict with someone.

· Compromise: Take turns or both sides give up something.

· Collaborating Problem Solving: Both sides work together to find a solution-a win-win situation. 

ACTIVITY 11:  Copy Cat
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

Copy Cat
Topic: Communication

Objective: To be able to describe effective feedback techniques; to develop awareness of the importance of giving feedback to followers

Author/ Source: Lyn Fiscus
/Lessons in Leadership

Materials Needed: One set of object pairs for every two participants “Characteristics of Effective Feedback” handout for each participant

Time Required: One class period of approximately 55 minutes

Procedure: 

1. Gather a set of objects which can be duplicated so that each pair of participants has two of every object. For example, a set of two knives, two forks, two spoons, two cups, two plates , two napkins,  and two placemats for every pair of participants. Random objects such as pinecones, stones, straws, sticks, pieces of fruit, etc. can be used, as long as there are two of every object. ( It is not important that all sets be identical, just that there are two of every object within a set.)

2. Divide participants into pairs and give each pair a set of the objects gathered in step one. Each partner should take one of every object in the set. Partners should decide who will be called “A” and who will be “B.”

3. Partners should sit back-to-back, with their objects on the floor or table in front of them. Partner A is to arrange his/her objects in a distinct pattern, and then describe to Partner B how he/she should arrange his/her objects to exactly duplicate Partner A’s arrangement. The two partners cannot exchange any communication while this is occurring; it is to be strictly one-way communication.

4. When Partner B has finished arranging the objects to duplicate A’s arrangement, partners are to look at each other’s arrangements and see how closely they resemble each other. Lead participants in a discussion of the frustration involved in not receiving any feedback on progress. Ask them how their performance could be improved in the future.

5. Try the procedure again, only this time allow Partner a to watch what Partner B is doing, and allow B to ask questions and receive answers from A. Allow participants to compare their creations. There should be a marked improvement in accomplishing the goal.

Processing:

Ask participants to think of examples of situations in real life where they have received little or no feedback and were unsure of how to proceed. Relate this to their roles as leaders, and discuss the importance of giving group members helpful feedback, both positive and negative.

Give Participants a copy of the handout “Characteristics of Effective Feedback” and discuss main points, relating it to real life situations as much as possible.

Follow Up

Students can role play different situations in which they give positive or negative feedback to group members. The rest of the class can critique the performance and make suggestions for improvement.  

Characteristics of Effective Feedback

Feedback is communication to an individual or groups which provides information about how behavior and actions are being perceived. Evaluating this information can help a person keep his/her behavior on target and enable him/her to accomplish goals. Whether positive or negative in nature, when delivered appropriately feedback can enhance the dynamics of your group. Some criteria for useful feedback include:

· Focus on the behavior, not the person. For example, saying a person “talked more than anyone else in the meeting” will be more effective than calling the person “a loudmouth.”
· Be specific. Know exactly what point you want to make and be able to give an example of specific behavior that illustrates the point. Vague statements like “you’re always so encouraging” or “you’re so domineering” don’t help the person understand exactly what behavior should be repeated or avoided in the future. Instead, try something like “when you send a note expressing confidence in me, it really encouraged me to keep going,” or “when you cut me off and don’t let me finish a sentence it makes me feel as if you don’t respect my opinion.”
· Focus on behavior the person can do something about.  Be critical of problems that can be changed. Frustration is only increased when a person is reminded of some shortcoming over which he/she has no control.
· Concentrate on the effect of a problem, rather than the cause.  By examining the effect of a behavior, the basis for criticism is clear. Identifying the cause tends to place blame.
· Give feedback at an appropriate time.  In general, feedback is most useful at the earliest opportunity after the given behavior, but also take into consideration other activity at the time. Interrupting a person in the middle of doing something to tell them you think they should have done it differently tends to provoke anger and defensiveness, not a willingness to change. 
· Be brief. Avoid drowning the receiver in criticism or praise. Make it short and to the point. To overload a person with feedback is to reduce the possibility that he/she may be able to use the information effectively.
· Praise in public, criticize in private.  Public criticism often results in defensiveness and hurt feelings. Sharing critical comments in private doesn’t put the person on the spot in front of his/her peers, and often makes the person more receptive to the information. Giving public credit for positive behavior not only rewards the person who did it, but also sends a message to other group members about what kinds of behaviors are valued in the group.
· Check to be sure the feedback was understood. In order for the person to make the best use of the feedback in future situation, it must be understood as intended. Check for understanding by having the receiver paraphrase back to you what he/she understood the message to be, or ask him/her how the information could be applied to a future situation. 

ACTIVITY 12:  Diversity Game
Competencies addressed by this activity:

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.02
Examine the positive aspects of diversity.

Diversity Game
Topic: Promoting Pluralism

Objective: To have participants define for themselves the meaning of diversity

Author/ Source: Liz Jimenez-Fernandez /Lessons in Leadership

Materials Needed: Flip chart or large individual sheets of paper, At least five different color markers, Paper and pens for participants

Time Required: 10-15 minutes (depending on the size of the group)

Procedure: 

Facilitator should print the letters spelling D-I-V-E-R-S-I-T-Y vertically on the flip chart. Distribute the paper to students and have them list these letters on their papers down the left side. Divide students into groups of 2-5 participants. Ask them to think of as many words as possible for each letter on the paper to help clarify the term “diversity.” Have them jot down the words on the paper. Tell them they will have three minutes to complete this assignment. 


When time is up, call “stop” and ask the group to reconvene to share the words that they chose for each letter. As the participants offer their responses, write them down on the flip chart using a different color marker for each letter. 

Processing:


Encourage the participants to question each other’s definitions. Summarize by pointing out the variety of words that the participants used to define diversity. Explain that diversity is much more than race and gender and that the challenge is to learn how diversity affects everyone, everywhere.

ACTIVITY 13:  The Flag of Leadership
Competencies addressed by this activity:

3. DEVELOP LEADERSHIP SKILLS 

3.02
Demonstrate planning skills.
The Flag of Leadership
Topic: Organization

Objective: To give students experience with planning and carrying out a project

Author/ Source: Ann Bolzenius/Lessons in Leadership

Materials Needed: Red, white, and blue construction paper, Rolls of masking, duct, and scotch tape

Time Required: One class period

Procedure: 

I have always found teaching project planning to be very difficult. Most students never have an opportunity to plan a project until they are thrust into the midst of the event. As we know, our expectations can be very different, especially if they have never had an opportunity to plan and carry a project to fruition. 

The following activity gives your entire Leadership class an opportunity to work and complete a project in one class period. It is an opportunity for the class to participate and witness firsthand some classmates taking charge and others sitting back and waiting to be told what to do.

The day before you plan to do this activity, give each member of the class 6-10 sheets of red, white, and blue construction paper. Have each student trace as many flat hands on the construction paper as possible. Ask them to cut out their hands and bring them to the next class. 

On the day of the activity, have each student place his or her hands on the desk in three piles- red, white, and blue. The teacher needs to bring to class one roll of duct tape, two rolls of masking tape, and five rolls of scotch tape. 

The following instructions are given: “You have 15 minutes to create the American flag on one of the four walls in the classroom using the hands that each of you cut out. Go!”

Most students will hesitate and wait until somebody tells them what to do. Eventually one or two students will take charge and begin to give instructions to other classmates. As the teacher, you cannot tell them how many red and white stripes exist in the flag. The students must determine this themselves, or find a flag in school.

After the flag is completed (to be sure it is complete you may need to take more then 15 minutes) tell them “you have just accomplished your first project as a group. Now, let’s evaluate “The Flag of Leadership.”

Processing:


Ask such questions as:

· Who took charge and why?

· If you are all leaders, why did some of you wait to be told what to do?

· Why did some of you not do anything?

· Did we have enough tape? Which tape worked best?

· Were there enough hands cut out? (Did everyone do their homework and cut out the hands? If not, did this create any problems?) Were there enough colors?

· Does it look like an American flag?

· Are you proud of your accomplishments?

Remind the students that they support and defend what they have worked to create.

Discuss how they will handle the criticism when the next class walks into the room and remarks that it doesn’t look like a flag, or that it is missing several stars and the stripes are all wrong.


Finally, relate this experience to planning a project, drawing parallels to other real life situations. 


After you finish discussing the pros and cons of this activity; tell them that this flag will remain up for the duration of the class (a semester or a year). Parts of the flag will fall down throughout the year. It is the class’s responsibility to keep it up in its proper form; therefore, everyone is responsible to tape the hands back on the wall whenever they fall down. 


At the end of the semester or year, have your class disassemble the flag they created by having a 21-gun salute (you may need to explain this form of honor). Use party poppers as the guns. After you have your 21-gun salute, have each student remove the hands on at a time in silence. Have the students keep the hands and write a note to somebody thanking them for giving them a hand.

ACTIVITY 14:  Double Trouble
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.03
Examine problem-solving skills and critical thinking skills.

3. DEVELOP LEADERSHIP SKILLS 

3.05
Analyze the decision-making process.
Double Trouble
Topic: Leadership

Objective: To practice analyzing a situation and making decisions based on values that are important to the decision maker 

Author/ Source: Shannon Parker Bloomstran/Lessons in Leadership

Materials Needed: Copies of ethical dilemmas for each group 

Time Required: One class period

Procedure: 

This lesson plan gives groups of students situations that place them in an ethical dilemma. They must present three possible resolutions to the dilemma. The class then chooses the best of the resolutions for discussion. 

1. Split the students into four groups. Give each group a copy of one situation (see hand out). 

2. Ask each group to prepare a dramatization of the situation and three possible resolutions of the situation’s dilemma. 

3. After 10-15 minutes of preparation, ask the first group to present its dramatization and the possible resolutions. The class should choose which of the possible resolutions was the best. The teacher should record which solution was chosen by the class. This information will be used in the discussion phase of the assignment. 

4. Repeat the process with the remaining groups.

Processing:

After the last group finishes presenting, conduct a discussion based on the following questions: 

· What similarities existed between the chosen solutions?

· What other possibilities may have been explored in each situation?

· How does one go about making decisions like these?

· What values were exhibited in each situation?

· How might an adult have reacted differently?

Ethical Dilemmas

Situation 1

Terry works at the local Cluck’s Grocery Store as a bagger. When Terry was hired, the manager, Deb O’Nair, promised to promote him/ her to a checker after six months of hard work. After approximately seven months, terry still works the bagging line. However another associate, Cheste Prynne, who began work after Terry was hired has recently been promoted to checker. Recently, Terry heard rumors that Ms. O’Nair and Chester were carrying on a torrid love affair. Terry wants to keep the job and advance to the promised position. What should Terry do?

Situation 2

Chris, a student at Partue HS, is enrolled in an Underwater Basket Weaving class at a local arts center. Through this class, Chris gets to know another student, Lee. After several weeks of successful basket weaving and socializing, Lee tells Chris of his/her family’s plan to move into the Partue school district. 

Lee enrolls at Partue and sees Chris in the hall. Chris is happy to see Lee and invite him/her to hang out in the commons during lunch. Lunch rolls around and Chris brings Lee to the favorite bench in the commons. Chris’s friends immediately begin to make fun of Lee’s off-beat clothes and mannerisms. Later on, one of Chris’s friends tells him/her of a party, and expressly says, “don’t bring your weirdo friend.” What should Chris do?

Situation 3

The world’s hardest teacher, Mrs. Flunkemall, recently assigned a group project to her class. At the first group meeting, only three of the four members show up. The fourth, Alex B. Goode, is absent without giving any reason or excuse. The project requires a loft of work and the members don’t have much time. During the next several days, Alex misses several deadlines and generally does not live up to the necessary responsibilities. 

Mrs. Flunkemall is noticeably unsympathetic to problems of group members. Her usual advice is “work it out yourselves.” In the only group meeting Alex attended, he/she tells the rest of the group that he/she really needs a good grade on this project to maintain a high grade point average. The other group members report similar circumstances. Everyone needs a high score on this project. What should they do?

Situation 4

Patty Cake and Jean Poole are best friends at the local high school. Patty’s boyfriend, Joe Studley is the captain of the football team, and also is unfortunately failing his math class. Coach Rare finds out that Joe is failing and tells him to get his grades up or he is off the team. The math teacher, Mr. Flunkemall is notoriously difficult and unsympathetic to athletes. Joe tells Patty that their relationship must be put on hold until he can pass the class. Patty is furious!

Jean and Joe are in the same class. Jean is on thin ice with Mr. Flunkemall because he caught her cheating on a test last week. Patty approaches Jean and asks her to let Joe copy the homework. In addition, Patty wants Jean to let Joe copy off her for the next big test! What should Jean do?

ACTIVITY 15:  Egg Drop Auction
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

1.04
Recognize the importance of motivation in leading others.

3. DEVELOP LEADERSHIP SKILLS 

3.02
Demonstrate planning skills.

3.03
Explore teamwork.

4. PRACTICE LEADERSHIP THROUGH SERVICE

4.03
Demonstrate the leadership skills necessary to organize a service learning project. 
Egg Drop Auction
Topic: Communication and Group Process

Objective: To teach or remind the people in committees that many types of skills are required by all members of a successful group


Author/ Source: Dave Conlon /Lessons in Leadership

Materials Needed: Household items the students bring in, eggs, and money

Time Required: One hour

Procedure:

1. Each group (maximum of four or five people) receives the same amount of eggs and money, and they are invited to look at a table full of items that appear before them.  The items are going to be bid upon by all the groups, and each item’s final price is determined by the auction that is held later.

2. The items have been scrounged from kitchens, garages, and basements, but each group’s goal is to buy enough of the objects to build a device that will catch an egg that will be dropped from the ceiling.  (The higher the ceiling, the better.)  The first problem is that none of the items are what most people would think of using to build a catching device.  The items should range from the useful to the bizarre, and the idea is to force creativity by having only one or two items that are easily seen as useful.  A second problem is that other groups may outbid you for your coveted items during the auction.

3. Before the auction, each group is given time to plan its strategy.  The auction is intended to be raucous and fun.  The energy of the auction should force some individuals to stray from the group’s plan.  It is up to the group to recover the plan and act as a team.  Items are brought forward for bidding with the least favorable ones appearing first.  Once an item has been removed from the auction table, it cannot be bid upon again and groups are not allowed to trade items with other groups.

4. The planning, auction, and building of the egg catchers forces each group to be creative and communicate among the individual members.  After the auction is held, the catchers are assembled with a time limit in force, and then the exact moment of truth arrives.  The eggs are suspended from the ceiling by a string and the string is dramatically burned causing the egg to fall straight down into the group’s catcher.  If the egg breaks, the yolk’s on you.

Processing:

The activity may be processed by asking the groups to comment on why some groups were more successful than others. Things to look for are:

· Poor brainstorming during the planning session

· Lack of communication within the group

· Not being flexible enough to change plans when things go wrong

· Straying from your plan during the heat of the auction

· Being influenced or intimidated by other groups 

· Letting one person dominate the process

Note: Eggs have been dropped successfully more than 25 feet down a stairwell landing in a catcher made of a margarine container, newspaper and dry macaroni. 
ACTIVITY 16: Excuses, Excuses, Excuses
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.04
Examine the role of attitude.
3. DEVELOP LEADERSHIP SKILLS

3.03
Explore teamwork, collaboration, and cooperation.
Excuses, Excuses, Excuses
Topic: Group Process

Objective: To have students understand that making excuses is a negative inhibitor to group and individual effectiveness.

Author/ Source: Steve Aspleaf /Lessons in Leadership

Materials Needed: none

Time Required: 15 minutes

Procedure:

1. Ask group members to sit in a circle. Designate one person to be the starter.

2. Give the first person a sentence. He/she must repeat the sentence out loud and add a “because’ to the end to completely the sentence.

3. He/she then points to another group member. That person must repeat the fist person’s “because…” statement and then makes up one of his/her own. Then that person points to a third person, and so on.

Example: You say, “The fish died, “and you point to Mitch. Mitch then says, “The fish died because he ate too much,” and points to Sally. Sally says, “He ate too much because Bart put too much fish food in the tank.” And so on.

4.   Be ready to assist the group if it needs a new statement because group members are stuck.

Processing:

· Why do you think we did this activity?

· How could you have changed the message?

· Did you ever feel on the spot when someone pointed to you? What did you do when you weren’t ready?

· When have you made excuses? Why?

· Does this ever sound like your school club offering excuses? How about excuses in class? 

· What can be done to avoid making excuses?

ACTIVITY 17:  Freeze Frame
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

Freeze Frame
Topic: Communication

Objective: To utilize effective communication skills and process the ineffective ways we communicate with others. 

Author/ Source: Steve Aspleaf  /Lessons in Leadership

Materials Needed: List of situations                                                                                   

Time Required: 25 minutes.

Procedure: Select two students. Take person “A” out of the room, and allow the other person (“B”) to select from one of the following situations.

· driving a car

· standing on a ladder to change a light bulb

· searching for a lost contact lens

· sitting on a stool eating an ice cream sundae

· kneeling over a log, trying to start a fire

· painting a house using a roller

· making a pizza

· jumping a rope

· riding a roller coaster

· feeding a baby in a high chair

Once the topic has been selected, bring 

Person A back into the room. Person B must get person A into the position that he/she has picked without literally directing the person into that position. They must not say or imply any of the words in the situation. Example: If person B chose “sun bathing by a pool,” the following statements would be acceptable: “it’s very hot,” “there are a lot of kids splashing water,” and “You feel like resting.” The following would be unacceptable: “You’re  by a pool,” “Sit down on the floor,” and “Lean back.” Physical contact is prohibited. 


Person A must not ask any questions. Person A must guess the situation after two minutes. Do as many situations as you have time for. 

Processing:

· Did person A ever try to communicate with person B? How?

· Did personal experience over have an effect on the situation?

· Person B, was it frustrating trying to get person A to do what you wanted?

· Why is two-way communication important?

·  What are some examples from your experience?

· In what way in communication limited in your school club?

· Did person A ever perceive or imagine a completely different situation than what was to be conveyed? Why?

· Has the kind of communication ever happened to you?

· If you could use only one form of communication to do this activity, what would it be (i.e. verbal, written, physical contact, etc.)?

· Is verbal communication always best?

ACTIVITY 18:  Gender Bender
Competencies addressed by this activity:

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.01

Examine the aspects of character.

2.03

Examine the positive aspects of diversity.  
Gender Bender
Topic: Promoting Pluralism

Objective: 

· To give students an opportunity to explore their own values.

· To recognize gender differences and similarities.

· To become aware of sexism and stereotypes and interpretations of gender roles.

Author/ Source: Susan Townsend 
/Lessons in Leadership

Materials Needed: copies of Gender Bender pages for each participant.

Time Required: 30 Minutes

Procedure:

1. Direct students to fill out the gender leadership trait sheet.

2. Read the following:

I’ll name a famous leader. You try to tell me both a stereotypically female trait and a stereotypically male trait each leader possesses:


Hillary Rodham Clinton, Michael Jordan, Janet Jackson, Adolf Hitler, Mother Theresa, Ross Perot, Roseanne, Forrest Gump, Melissa Etheridge.

3. Would anyone like to volunteer to answer this question:

“Do you believe that you, as a leader, possess a stereotypical traits of both male and female? Which ones?”

4. Ask the entire group:

“In what leadership situation (if any) are women apt to be better suited for the job? Why?”

Processing:

· What just happened?

· How do you feel about this activity?

· Are gender roles ingrained in our society? In our school?

· How do people act when someone acts differently from those roles? Why?

· Why are there gender roles?

· How does gender play a role in our society? In our school? In clubs?

· What do you think about gender roles?

· How do interpretations of gender roles vary within groups of people?

· How do gender roles affect your personal values?

Gender Benders
Handout #1

	A Good Leader Is…

Put an “X” in the box where each trait best fits.
	Female
	Male
	Both

	Loving 
	
	
	

	Honest
	
	
	

	Calm in stressful situations
	
	
	

	Someone who isn’t afraid to hurt someone’s feelings
	
	
	

	Compassionate and sensitive to the concerns of the group
	
	
	

	Well-organized
	
	
	

	Strong-willed
	
	
	

	Emotional
	
	
	

	A good listener
	
	
	

	A risk taker
	
	
	

	Unselfish
	
	
	

	Unyielding
	
	
	


_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Handout #2

Summary: We recognized stereotypes of gender leadership traits by looking at what strengths (and weaknesses) famous leaders and people possess. Delegates become more aware of gender issues and how they affect leadership.

What I learned…..

________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

________________________________________________________________________

How can I apply this as a student leader?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
ACTIVITY 19:  Gender Swap
Competencies addressed by this activity:

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.01

Examine the aspects of character.

2.03

Examine the positive aspects of diversity.  
Gender Swap
Topic: Promoting Pluralism

Objective: To promote understanding between males and females and lessen gender stereotypes

Author/ Source: Mary Dee Schmidt/Lessons in Leadership

Materials Needed: Paper and writing utensil for each participant, large sheets of paper and markers for group responses, area where males and females can be separated into two rooms.

Time Required: One or two class periods, depending on discussion

Procedure:

1. Separate men and women into two areas. Once separated, ask participants to move away from each other, close their eyes, and listen to the following challenge.

2. Read the following: “Picture this: tomorrow morning, you wake up, stumble out of bed, and realize you are the other gender. Nothing else has changed; you are just as smart, are the same age, in the same family, etc. What effect does your gender have on your perception of who you are?”

3. Ask participants to take four minutes to write out how they would feel about this gender change and why. This is an exercise for individuals only at this point; do not discuss or share information.

4. Facilitator collects written responses and gives them to the other gender group. (Optional: take a few minutes now (5-30) for members of the gender group to discuss points they wrote on their papers and share reactions.)

5. Within the gender groups, participants are to share the reaction papers of the opposite gender. This can be done in a variety of ways: sit in a circle and pass the papers around for each person to read; read each one aloud; small groups read a few and report to the large group, etc.

6. After reading the reaction papers, each gender group is to prepare a five minute response to the other gender that answers these questions:

· What were some stereotypes men had about women?

· What were some stereotypes women had about men?

· How do the male/female written descriptions differ?

· What did men feel they would lose if their gender changed?

· What did women feel they would lose if their gender changed?

(Note: if conducting this activity as a two-day lesson, this would be a good breaking point.)

7. Bring both groups back together. Each group reports its responses to the other group. The response should be structured to the first report the group heard (e.g., “This is what we heard about what you think of us…”) and then give the group’s response to what they heard. The group receiving the report should first paraphrase what they just heard to make sure the meaning is clear, and then respond to it. The second group repeats the same procedure with its report.

Processing:

After both groups have given their reports and responded, the group facilitator conducts a large group facilitator conducts a large group discussion based on the following questions:

· What did you learn today about yourself and the other gender?

· What did this tell you about what women need from men/ men need from women in order to be their best selves?

· How does your gender affect your leadership?

· How can you use what you have learned today to be a better leader?

ACTIVITY 20:  Gingerbread Person
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01
Explore leadership.

1.04
Recognize the importance of motivation in leading others.

3. DEVELOP LEADERSHIP SKILLS 

3.01
Demonstrate personal skills needed to lead.
Gingerbread Person
Topic: Leadership, self Awareness

Objective:

· The students will evaluate positive personality and leadership traits.

· The students will understand the concept of self-perception and appreciate how it is influenced by both internal and external factors. 

· The participants will appreciate how a sense of community evolves as one shares self with others.

Author/ Source: Charlotte Higler/Lessons in Leadership

Materials Needed: 

 Required: copies of gingerbread person pattern; colored markers

Optional: a roll of newsprint pare; handouts of relevant terms

Time Required:

 The activity has been successfully accomplished in 30 minutes. Depending on the degree of the participant engagement in the actual creative process itself, and on the extent and depth of the final sharing, discussion, and processing activities, the process could require 90 minutes.

Procedure: 

As a tool for teaching leadership skills and awareness, this activity has proven very successful in strengthening feeling of self-worth. It offers students the opportunity to appraise what they prize about themselves and to publicly affirm these feelings. As the activity unfolds, students discover, at least in part, their own social identity by comparing themselves to others, significant friends especially, but strangers as well. The participants evaluate their own abilities, opinions, judgments, and feeling through the process of social comparison. The clues that students obtain from their peers, their approval, their manner, and their outward appearance, help them to shape the views they hold of themselves.

1. Ask students to reflect on the qualities and traits that illustrate their leadership potentials and abilities.

2. Participants should use the gingerbread form to draw symbols representative of their leadership identity. The actual drawing time may vary with 10 minutes being the minimum amount of time allotted.

3. When drawings are completed, ask each student to interpret his or her creation for the group.

4. Use the drawing to complete a list of characteristics that the ideal leader might possess.

5. Save the gingerbread images to display as a patch quilt mural. Students should be permitted to demur from either discussing or displaying their gingerbread drawing. 

Variations:

1. Before students are asked to reflect on their own unique leadership styles and characteristics, distribute or display a list of the relevant terms. Discuss these definitions.

2. When students have completed and discussed their individual gingerbread drawings, have a volunteer agree to have his or her full body outline traced on a large sheet from a roll of newsprint.

3. Use the full size body outline to create the ideal leader. This final process could be completed by each small group or as a closure activity by the entire large group.

Relevant Terms:

· Self Image- How we perceive ourselves. All that we believe to be true about ourselves.

· Self-esteem-The value in which we hold ourselves. Our conscious sense of worth.

· Real Image- All that we would like to be.

· Attitude- An internalized belief on which we are willing to act.

· Attitude Formation- The way in which we acquire attitudes; how they become a part of our behavior. 
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ACTIVITY 21:  Group Dynamics or Bust
Competencies addressed by this activity:
1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

3. DEVELOP LEADERSHIP SKILLS 

3.03
Explore teamwork.

Group Dynamics or Bust
Topic: Communication, Organization, Conflict, Resolution, Problem Solving, Group Process

Objective: To develop multiple leadership skills by participation in a task-oriented activity. Focused on individual ability and team achievement.

Author/ Source: David Ashley/Lessons in Leadership

Materials Needed: 10 nine-inch balloons (5 each of two different colors) 10 thin slips of paper with instructions; e.g. build a pyramid, spell out word, etc.(by pairs: five sets, one instruction set per balloon pair.) 1 reward (treats) for all participants

Time Required: 45 minutes-1 hour

 Procedure: 

Separate group into two teams of equal size. Then designate two team “captains.” Only a captain may retrieve balloons. Explain the only three rules:

1) Everyone must participate

2) Follow directions exactly as printed on the slips of paper

3) Have fun!    

Put teams on opposite sides of room or field. Distribute balloons, one of each color at a time. All five activities are identical, but groups may be working on different tasks at the same time. Students are to figure out how to remove the slips of paper from inside the balloons. Allow each group to complete all five activities contained within the balloons. Begin the activity by stating, “On your mark, get set, go!”(to confuse them). Then, after all five activities are completed, have the first team finished with all five tasks sit down and wait. After the second finishes, process the activity.  

Processing: 

· Which skills were you able to identify as you participated in this activity?

· Why were there no winners and losers?

· Why did you act like this activity was a completion?

· Were there right and wrong methods for achieving success?

· How might you have done some activities differently?

· Do you think easier methods are possible?

· How do those who had ideas rejected during this activity feel?

Stress the importance of skill recognition. Encourage participants to study this activity for strategies on how to make their groups work better together, to appreciate the value and input of ALL members.   

ACTIVITY 22: He Said, She Said

Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

3. DEVELOP LEADERSHIP SKILLS 

3.01
Demonstrate personal skills needed to lead.
He Said, She Said

Topic: Communication

Objective: To increase the awareness for good communication, both speaking and listening. 

Author/ Source: Marcy Gano/Lessons in Leadership

Materials Needed: List of topics for discussion

Time Required: One class period

Procedure:

The following exercise can be used to show how different conflict resolution can be. Many people simply cannot listen well; messages become so constructed with anger and emotion that inadequate listening is the result.

Break the class into dyads. Give each pair two “hot” topics for discussion. One person will draw a topic and try to persuade the other person to believe he or she is right about the subject. The two people are to sit facing each other, and the listener must repeat to the speaker what was said. The speaker must agree on what the partner has heard before the two can switch their roles. Stress that being accurate in speaking and listening is important in conflict resolution.

Possible topics:

. Abortion

. Superiority of males over females

. School reform

. Capital punishment 

. Lowering the drinking age

. Raising the driving age

. Racism

. Honesty of politicians

. Violence in the media

. No athletics and school activities in high school

Processing:
After dyads have completed their discussions, conduct a class discussion on the process. Questions to discuss could include:

. What did it feel like not to be able to address your own opinions until you had accurately summarized the speaker’s remarks.

. Did it help further your understanding of the speaker’s point of view to have to summarize?
How did it affect the expression of your own opinion?

. Do you think communication was enhanced by this process?

. Would using this process make conflict resolution easier or more difficult?

. What have you learned from this that you could apply to your work as a student leader?

ACTIVITY 23:  Human Checkers 
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01
Explore leadership.

1.03
Examine problem-solving  and critical thinking skills.

3. DEVELOP SKILLS TO ENHANCE PERSONAL LEADERSHIP ABILITIES

3.02
Demonstrate planning skills.
3.03
Explore teamwork. 

Human Checkers 
Topic: Group Process, Problem Solving, Communication

Objective: To put students in situations where they must choose between personal gain and group gain.  To understand that a person’s role in a group changes according to the needs of the group.  To experience the difference in perspective when one is actively involved in a project and when one is on the sidelines.  To emphasize the importance of planning.

Author/ Source: Sue Cummins /Lessons in Leadership

Materials Needed: Life sized checkerboard, or use masking tape on the floor.  Crowns (ones from Burger King will work well).  Bandannas, team pinnies, or some method of identifying teams.

Time Required: One class period

Procedure:

To start the game students assume positions on the board just like checkers.  The rules are the same as for regular checkers.  One person moves at a time.  When a person reaches the back row of their opponents, she is crowned.  Players jump and the jumped player must go to the side, where he may help if he wishes to do so.  The game ends when one team is eliminated.

Processing: 

After the class has played the game, it is important to discuss the various aspects of what occurred. This is the most important part of the activity. Some questions for discussion are:

· How did you decide what to do? Who took a leadership role?

· How did you decide who was going to move where and when?

· Who got sacrificed? How did it feel? Have you ever felt like this as a student leader?

· Those of you who started on the back row- What was your role and what was your focus? (Point out that the person in charge at the beginning of a project may not be the most important person later on in the project.)

· Who became kings? How did it feel?

· If your team had a plan, did you follow it? if not, why not?

· What alterations did you make? (Did you ever start a project and have to make changes midway through it?)

· If your teams did not have a plan, how could one have helped? (Did you ever start an activity without a carefully thought out plan?

· Was the sideline perspective different from those on the board? (can you understand why students who are not directly involved lose interest?)

· What did you learn about team work form this activity?

· What did you learn form this activity that you can apply to your role as a student leader?

ACTIVITY 24:  Leaders of Today

Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01
Explore leadership.

1.02
Explore communication skills in leaders.

Leaders of Today

Topic: Leadership, Communication

Objective: To develop awareness of the variety of effective leaders in the world today, to practice oral presentation skills  

Author/ Source: Lyn Fiscus/Lessons in Leadership

Materials Needed: Chalkboard or large paper and markers, scratch paper and pencils for each participant, library or other resource facility 

Time Required: At least two class periods

Procedure:

1. Ask each student to write down his or her personal definition of leadership. When finished, take a few minuets for students to share their definitions aloud. Seek consensus on a definition for leadership.

2. Brainstorm and record on the board the qualities of an effective leader. Encourage students to think of different forms of leadership (politics, business, education, community, and so on). Refer back to the group definition of leadership to decide if any modification should be made.

3. Look at the qualities listed and brainstorm a new list of today’s leaders who students feel possess the qualities listed.

4. End the day by assigning students to select a local, state, national, or international leader who they admire and/or would like to find out more about. It must be a person who is living. Students must research the leader for a 3-5 minute presentation to the group. Allow no more than two weeks for this part of the assignment.

Day Two (and Three, if needed)

Students present their reports to the group. Reports should be graded on thoroughness of information presented and the quality of the presentation. This is a good opportunity to lead in to another lesson on public speaking and presentation, or review a previous lesson on those skills.

Follow up:

Have students write and mail a letter to the leaders they selected. They could explain why they admire the leader and ask what advice he or she has for young leaders. If Students receive replies to these letters, they should share them with a group.

ACTIVITY 25:  Leadership Relays
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01
Explore leadership.

3. DEVELOP LEADERSHIP SKILLS 

3.01
Demonstrate personal skills needed to lead.

3.05
Analyze the decision-making process.

Leadership Relays
Topic: Leadership

Objective: To develop an understanding of different leadership styles and when it may be more appropriate to use one over another

Author/ Source: Steve Aspleaf /Lessons in Leadership

Materials Needed: One task sheet per group member, hat or box, pens or pencils, paper, clock

Time Required: 45 minutes

Procedure:

1. A group facilitator is chosen.  This facilitator is the timekeeper and the one who hands out tasks and determines their completion.  The facilitator has the responsibility of adding “pressure” to the task completion.

2. Explain to the group that there is a time limit to complete each task (but make no mention of how long that is).

3. The facilitator can call time and go on to the next task if the person is taking too long.

4. The facilitator will have the first person select a task out of a hat.  That person will follow the directions on the task sheet.  The facilitator will collect materials for the first task and then have the second group select another task from the hat.

Tasks

1. Have the group line up in alphabetical order by last names.

2. Name the states within your National Association of Student Councils (NASC) region (i.e. Region 5).

3. Use members of the group to build a human pyramid.

4. Discuss the advantages of being involved in student activities.

5. Come up with 10 uses of a “spork” (that spoon/fork combination that you get at some fast food restaurants).

6. Write a paragraph as to why you think you are doing this activity.

7. Name the Presidents of the United States during the 1970s, ‘80s, and ‘90s.

8. As a group, write a poem dealing with diversity/cultural awareness.

9. Your school has just received a grant from Union Pacific Railroad of one million dollars for school improvement; decide as group how that money should be spent.

10. Design a typical high school curriculum.  What classes should a student take in order to graduate?  Make a list of these classes.

11. Write a list of 20 synonyms for the word “great.”

12. Arrange the group according to shoe size.

13. Arrange the group according to age (including months).

14. Sing a camp song together as a group (with actions if there are any).

Processing

· What leadership styles were used to complete the tasks?  How did you decide?

· Did everyone lead in the same way?  ‘Which leadership styles were more effective in completing the tasks?

· Could you have completed another task easier than the one you selected?  Why?

· What kind of leaders are easier to follow?  ‘Why is there group conflict?

· Does time/pressure affect your leadership style?

· Do you, as a leader, believe that you have to do everything in order for it to get done?  Why is this not effective?

· What leadership style is most comfortable for you?  Have you ever used on that is uncomfortable? 

ACTIVITY 26:  Lost for Words
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

1.03
Examine problem-solving and critical thinking skills.

3. DEVELOP LEADERSHIP SKILLS 

3.05
Analyze the decision-making process.
Lost for Words
Topic: Communication and Problem Solving

Objective: To show how important decision making and communication skills (including non-verbal communication skills) are in negotiations and leadership.

Author/ Source: Karen Dawson/Lessons in Leadership

Materials Needed: Pens and Paper

Time Required: Approximately 30 minutes 

Procedure: 

1. Ask the class to think carefully and choose only 10 words they would keep if they had to give up the use of all other words in their language. Impress on them the importance in communication. There is sometimes a tendency for them to want to share their ideas, but have to do them silently. Give them about five minutes to write down these 10 words.
2. After the initial five minutes, tell the class that now they must reduce the list to only three words. (There is usually a lot of grumbling at this point!) Again, make sure they do this silently.
3. After giving them a few minutes to narrow their list, ask them to choose a partner and hold a conversation with them, using only their three words, but to convey as much as possible.
4. Have them change partners a couple of times.
5. After three or four conversations, have them sit back down and discuss as a group what they were able to communicate and how they managed.

Processing:

· How did you choose your words?
· What decisions did you make and why?

· After the exercise, were your words valid or not?

· What words would have worked better?

· What non-verbal communication skills did you use?

· What non-verbal communication did you see from others?

· Why are all of these skills important for a leader?

Variation:

Videotape the groups as they are trying to communicate and play it back for the class. Now what else did they notice? Did they see your other communication techniques being employed? Besides being fin to watch themselves, the class is usually surprised at how much body language they really use.
ACTIVITY 27:  Making Good Choices
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.03
Examine problem-solving and critical thinking skills.

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.01

Examine the aspects of character.
3. DEVELOP SKILLS TO ENHANCE PERSONAL LEADERSHIP ABILITIES

3.05
Analyze the decision-making process.

Making Good Choices
Topic: Problem Solving

Objective: Students will learn a process for sorting out difficult problems. They will then use this process to suggest a solution from several alternatives based on their chosen 

community and personal values.

Author/ Source: David Lankford and Linda McKay/Lessons in Leadership

Materials Needed: Overhead projector and transparency of “Ethical Decision Making Model”; copies of handout “Ethical Decision Making Model.”

Time Required: 30 Minutes

Procedure: 

Before conducting this lesson group members should generate a list of values that are commonly accepted in their community. Or, the teacher could provide a list of commonly accepted values that includes such things as citizenship, cooperation, courage, compassion, competition, commitment, courtesy, discretion, equality, faith, family, freedom, honesty, initiative, justice, loyalty, kindness, obedience, reliability, respect, responsibility, service, trust, etc.


Refer the students to the “Ethical Decision Making Model.” Have them write in the blanks their own personal values. Read the following ethical dilemma to the students (a role play or charade of the dilemma could be done if time permits).


“You are getting ready to eat lunch in the cafeteria when one of your friends comes up to your table and tells you that Ms. Jones, the social studies teacher, is eating with the teachers and has left the door to her room unlocked. (You and the others at the table are scheduled to take an exam in her class this afternoon.)

 He asks you to watch and delay her while he runs up to her classroom and takes a look at the test. He will then share with you what he finds out.”

What do you do?

1. Define the problem and have the students write it on their sheet. Spend a minute with the circumstances out of which the problem arose. If you don’t eventually deal with the circumstances, the problem will arise again.

2. The end results will have a lot to do with the values you have listed as important, e.g., friendship, honesty, integrity, caring, conscience, justice, restitution.

3. List three possible solutions on the top of the line and then list the advantages and disadvantages of each solution.

4. Ask if the suggested decision (A,B, and then C) adheres to society’s values and mark the appropriate line. This should give you an appropriate and ethical decision. (The personal values test should be used as a tie breaker for the society test since the students need to understand that they are not living alone but in a society and therefore should adhere to society’s values.)

5. The idea solution would be verified by their personal value test but sometimes it will not. This can lead to more discussion in the small groups or the entire group.

Processing:

Conduct a class discussion using the following questions to stimulate discussion:

· Would the decision be easier if the person were not a friend? Why or why not?

· What makes a decision involving ethics difficult or easy?

· How can you apply this ethical decision making process to your real life?

Ethical Decision Making Model

1. What is the problem?_______________________________________________________
What are the circumstances our of which the problem arose?________________________
________________________________________________________________________
2. What is/ are the  END RESULT(S) I want to achieve?_____________________________

________________________________________________________________________
3. What are three possible solutions (decisions)?
A. ____________________________________________________________________

____________________________________________________________________

__________Advantages___________________________Disadvantages_________

____________________________________________________________________

B. ____________________________________________________________________

____________________________________________________________________

__________Advantages___________________________Disadvantages_________

____________________________________________________________________

C. ____________________________________________________________________

____________________________________________________________________

__________Advantages___________________________Disadvantages_________

____________________________________________________________________

Solutions Test

(y=yes,  n= no, blank= does not apply)









A
B
C

4. Community Acceptability Test: Does this decision adhere to our community values?
___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

5. Personal Value Test: Does this decision adhere to my personal values?

___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

___________________________________________
         _____      _____     _____

A “yes” response to all items will result in an ethical decision that is acceptable to you, your friends, and society.

My decision is to:________________________________________________________________________
ACTIVITY 28: Never Say No, or Candy Is Forever 

Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.02
Explore communication skills in leaders.

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.01

Examine the aspects of character.
3. DEVELOP LEADERSHIP SKILLS 

3.03
Explore teamwork.

Never Say No, or Candy Is Forever
Topic: Communication

Objective: To help participants take a positive approach to a question

Author/ Source: Diane Jaquith/Lessons in Leadership

Materials needed: Bulk candy-enough for five per participant

Time required: 15 minutes

Procedure: 

Give each participant five pieces of candy. Divide participants into pairs of small groups. Invite everyone to converse, asking each other “yes or no” questions.  For example, “do you live in a house?” “No, I live in an apartment.” The respondent should have said, “I live in an apartment.” Whenever a “no” answer is given the respondent must give a piece of candy to the questioner.  The winner is the person with the most candy. 

Sample topics of conversation include:
· Was born the same month as you
· Loves to read
· Has or plans to apply to the same college as you
· Had a great homecoming and can tell you why
· Has the same favorite color as you
· Has attended a concert this year
· Has traveled to as least five states
· Can explain a great service project
· Was on a winning team this year
· Plans to attend a national, state, or regional student council convention or national honor society convention
· Watches soap operas
· Is an international traveler
· Can tell you three reason why he/she is proud of his/her school
· Competed in a non-athletic contest this year
· Ran for the same office you did
· Hates winter more than summer
· Owns more than five hats
· Wears contact lenses
· Has five or more pieces of candy
Processing:

Once a winner has been declared, conduct a discussion focusing on the following questions:

· What was it like to ask a question that required only a yes or no answer?

· What was it like to have to concentrate on answering positively?

· What was easy or difficult about this activity? Why?

· Give some examples of questions you asked. Does it make a difference how you ask questions?

· What were some answers you gave? Does it make a difference how your answers are worded?

· Do a check of who has the most candy. What was his/her method of asking questions?

· Did anyone avoid a classmate because they knew the question was a trick?

· What did you learn about yourself from this activity?

· How can you apply positive versus negative communication to your every day world? 

ACTIVITY 29:  We All Belong
Competencies addressed by this activity:

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.01

Examine the aspects of character.

3. DEVELOP LEADERSHIP SKILLS 

3.01
Explore teamwork.

We All Belong
Topic: Promoting Pluralism

Objective: To acknowledge that people belong to many groups simultaneously 

Author/ Source: Liz Jimenez-Fernandez/Lessons in Leadership

Materials Needed: None

Time Required: 10-15 minutes

Procedure:

This activity works with any size group, as long as group members are responsive. Make the following comments to the group: Each of us represents more that one group at the same time. Today we are going to look at some of the many groups of which we are a part. As I call out the name of a group with which you can identify, raise your hand. The rest of us will applaud. At the end of the applause, lower your hand.

Call out groups like: Only children, Net surfers, members of student council, had to use crutches once, older siblings, visited another country, left-handed people, people with pierced ears, etc.

Processing:

After the last set of categories has been called out, the facilitator should ask the participants:

· What was the purpose of the exercise?

· How would this exercise have been different if the categories would have been ethnicity, religion, and geographical background?

· Would the objectives of this exercise have been met using any categories? How? Why?

Remind students that although each of us is different, we may be similar in more ways than we think. 

ACTIVITY 30: Leadership Grab Bag
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01
Explore leadership.

3. DEVELOP LEADERSHIP SKILLS

3.03

Examine teamwork.
Leadership Grab Bag
Topic: Leadership

Objectives: 

· To provide an introduction (ice-breaker) for any leadership topic or activity which may lead to further information/discussion on selected topic

· To provide a more exact outline for discussion of leadership characteristics and responsibilities.

Author/ Source: John L. Waters/Lessons in Leadership

Materials needed: paper or plastic bag, chalk, chalkboard, markers, and paper

Time required: 

1. 10-15 minutes if used simply as ice-breaker

2. class period if used to generate outline for further discussion

Procedure: 

1. As an ice-breaker:
Gather group in circle. Pass around a bag and have students contribute something they have with them (pencil, watch, gum, necklace, nametag, etc.). Some students are very creative and you might be surprised what shows up in the bag.


After everyone has contributed to “leadership Grab Bag of Tricks,” select someone to begin the activity, such as the one with the birthday closest to that day, or the shortest hair. Etc.


The first member reaches in without looking and pulls something from the bag.  He or she then describes quickly how that pertains to a leader or leadership. For example, a pencil is selected—a leader make a point; and eraser on pencil—leader makes mistakes along the way and have to correct them and learn from them; leaders make notes, and so on.  He or she then gives the item back to the owner and that person goes next.


If you complete the entire activity, the last person receives his or her item ends up holding the empty bag.
Processing:

A leader wears many hats and much is expected of a leader.  Tie in many examples that the students shared and add anything else that comes to mind.  If this is leading to an exact presentation or further discussing on a related topic, you could tie in what they presented to the next topic being discussed.

As an outline for a more thorough discussion of leadership characteristics and principles:

Have the group brainstorm and think of some of the skills required or a leader: communication skills, organizational skills, time management, personal skills, goal setting, etc. Identify and write these on the chalkboard or poster paper.

Follow the same procedure of having students contribute to the leadership bag of tricks and pull something out of the bag.  At this time the student must identify the area that item pertains to and how it relates.  A recorder or individual participants could write these in the proper categories.

Processing the leadership topics:

Point out the skills the students identified that a leader should possess and discuss what they added.  Use this as the introduction to your next activity. 


There is a lot of flexibility built into this activity that will enable you to make it fit what you intend to accomplish.
ACTIVITY 31:  Community Service Projects

Competencies addressed by this activity:

4. PRACTICE LEADERSHIP THROUGH SERVICE

4.01
Explore the components of service learning.

4.02
Identify critical issues within a community.

4.03
Demonstrate leadership skills necessary to organize a community service learning project.

4.04
Design and complete (a) community service project(s). 

Community Service Projects

Topic: Community Service
Objective: Students will be able to demonstrate their ability to effectively lead a community service project
Author/ Source: FCCLA Community Service Guide 
Materials Needed:  FCCLA Community Service Guide

Procedure:

· Read the information on community service from the guide to the class.

· Assign individual or groups to brainstorm, plan and implement a community service project following the FCCLA planning process.

· Consider legal issues associated with service projects and make sure that all necessary measures are taken to ensure that the project is within the guidelines.
ACTIVITY 32:  What is Community?
Competencies addressed by this activity:

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS
2.02
Examine citizenship.

3. DEVELOP LEADERSHIP SKILLS 
3.03
Explore teamwork.

4. PRACTICE LEADERSHIP THROUGH SERVICE
4.01
Explore the components of service learning.

What is community?
Topic: Community Service
Objective: Explain what the word “community” means.

Author/ Source: Marie Allen from www.lessonplanspage.com
Introduce: Take two minutes to write down all the words or pictures that you think of when I say the word “community.”  Post a chart with “COMMUNITY” written in the middle.

Activity: Each student selects their top three suggestions and writes them on a post-it note.  Each table adds their post-its to the chart paper.  Have students take out their dictionaries and look up the word.  Work as a team to figure out how to find a word in the dictionary.  One student at each table reads the definition to the team.  They decide how to rephrase it in their own words, as if explaining it to someone younger.

Discuss all of the definitions and contributions on the poster.  Talk about the fact that communities can be neighborhoods, churches, schools, classrooms, friends at work.  List the similarities between different types of communities to develop a list of community characteristics.  For example: People that feel they have something in common, work together, have similar needs, etc.  Talk about how a classroom can be a community.  What might they all have in common?

Play the game “Two Truths and a Lie.”  Have students write down each of their truths and lies on separate with their names on them.  After playing game, group slips of paper by similarities.  You will probably discover that there are a lot of similarities between students (number of siblings, neighborhood, where they went to school last year, where they grew up, age, etc.).  Make a web of things in common.  

Assessment: In journals, have students reflect upon at least three things that they have in common with people at their table, and what community is.  
ACTIVITY 33:  Community-building Activities/Energizers

Competencies addressed by this activity:

3. DEVELOP LEADERSHIP SKILLS 
3.03
Explore teamwork.
Community-building Activities/Energizers
Topic: Community Service
Objective: Demonstrate an understanding of how to cooperate with others to accomplish a goal.

Author/ Source: Marie Allen from www.lessonplanspage.com 
Activities: To be done the last 20-25 minutes of the day, a couple of times a week.  

Hula hoop body pass.  Standing in a large circle, holding hands, one person starts a hula hoop without breaking hands.  One person will time how long it takes to get the hoop around.  Challenge the class to beat their time.  Take a minute to discuss how they had to help each other to get the hoop around.  

Koosh toss.  Standing in a circle, explain to students that each person has to touch the ball in as little time as possible.  They must remember who they threw the ball to and who threw it to them.  Time the students; when they finish, explain that they are going to do it again in exactly the same order.  Challenge them to beat their time.  After repeating activity, brainstorm ideas to decrease time (ie. reorder students so they are standing next to the person they threw it to).  When students have figured out that one person can hold the Koosh and touch it to each person’s hand, the time will be the least and the game is over.  Discuss how they had to work together and cooperate to accomplish the fastest time.  

Skin the snake: Students line up one behind another.  Starting in the middle of the line, person A reaches between their legs with their left hand and grabs the right hand of the person behind them.  Whoever is in front of person A, reaches back to grab person A’s right hand with their left hand.  Once the chain is formed, they are ready to begin.  The last person in line lies down on his back.  The person in front of him backs up, straddling his body and lies down behind him.  Continue until the whole group waddles back.  Discuss how everyone had to work together to finish.  
ACTIVITY 34:  Self Assessment
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.01
Explore leadership.
2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.01
Examine the aspects of character. 
Self Assessment 

Objective: To determine how students feel about their leadership skills.  

Author/ Source: Adapted from Step Up to Leadership Mentor Guide for Grades 6-12, National 4-H Coopeartive Curriculum System, Inc.

Have students fill out this self-assessment about their leadership skills.  Give them plenty of time to reflect on their skills and what that means.  

	I know about different styles of leadership.  
	1
	2
	3

	I know what my leadership skills are.
	1
	2
	3

	I know what it takes to be trustworthy. 
	1
	2
	3

	I know every person approaches trust and trustworthiness differently than I do. 
	1
	2
	3

	I am aware of how I am similar to and different from member in my group. 
	1
	2
	3

	I know how the similarities and differences in my group can affect group dynamics. 
	1
	2
	3

	I know my own strengths.  
	1
	2
	3

	I know how to change one of my weaknesses to a strength. 
	1
	2
	3

	I am willing to bring my hidden strengths into the open. 
	1
	2
	3

	I can develop interview questions. 
	1
	2
	3

	I know what kinds of communication can affect interactions with others. 
	1
	2
	3

	I know how to develop goals.
	1
	2
	3

	I know how to organize a meeting.
	1
	2
	3

	I understand the importance of partnerships. 
	1
	2
	3

	I know several different ways to manage conflict.
	1
	2
	3

	I am good at managing conflicts—my own and other peoples’. 
	1
	2
	3

	I know a variety of ways to solve problems.
	1
	2
	3

	I know the advantages of working with a team.
	1
	2
	3

	I know the different roles people can play on a team.
	1
	2
	3

	I am good at planning ahead.
	1
	2
	3

	I know how to use decision-making skills.
	1
	2
	3

	I am confident in my abilities to utilize resources.
	1
	2
	3


ACTIVITY 35: Character Speech 
Competencies addressed by this activity:

2. DEVELOP KNOWLEDGE OF SELF AND OTHERS

2.01

Examine the concept of character.

3. DEVELOP LEADERSHIP SKILLS

3.04

Practice leading individuals and groups.  
Character Speech
Objective: Define character.

Have students brainstorm characteristics that relates to character (honesty, responsibility, respect, etc.) and then assign one to each student.  They should research the topic and present their findings in a speech (length and specific requirements should be determined by the teacher) that they give to the class.  
ACTIVITY 36:  Stress Management
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.05
Explore stress management techniques.

Stress Management

Objective: List stress management techniques.
Have each student individually brainstorm stress management techniques. They should use the internet to find stress management resources and compile a list of several techniques that they would use.  Students should cite their sources and provide research to support each technique’s effectiveness.  

Have each student share at least one stress management technique that they found, and if there’s time, have each student perform a technique with the class.  Some examples of group stress relievers are art projects, journaling, yoga, breathing exercises, and others that they can come up with.   

ACTIVITY 37: Time Management
Competencies addressed by this activity:

1. EXAMINE THE FUNDAMENTALS OF LEADERSHIP

1.06
Explore time management.
Time Management
Topic: Time management

Objective: Identify and practice time management skills.
Author/ Source: Adapted from http://www.ucc.vt.edu/lynch/TimeManagement.htm 
Make a detailed list or activity log of your weekly schedule, record everything that you do and how long it takes you; this way you can see the unproductive time in your daily routine.  Make a list of the top five ways you waste time (ie. watch TV, talk on the phone, play sports, read books, etc.) and then think of ways to spend your time more wisely and increase productivity.  

Some time management skills are that increase productivity are writing to-do lists, timing procedures, scheduling realistic time frames, etc.   

ACTIVITY 38: Parliamentary Procedure

Competencies addressed by this activity:

3. DEVELOP LEADERSHIP SKILLS

3.02

Demonstrate planning skills. 

3.04

Practice leading individuals and groups.  
Parliamentary Procedure

Objective: Plan an agenda and demonstrate an understanding of Parliamentary Procedure
Author/Source: Dynamic Leadership, FCCLA
Resource: http://www.csuchico.edu/sac/parliament.html 

After reviewing the purpose and format of a meeting that uses Parliamentary Procedure, have students plan a mock meeting.  They should write an agenda that includes Call to Order, Minutes, Officers’ Reports, Reports of Special Committees, Special Orders, Unfinished Business, New Business, Announcements, and Adjournment.  

The topic of the meeting isn’t as important as the students’ understanding of Parliamentary Procedure.  Make sure that all class members participate in the process, making motions, seconding, and voting.  Review the terminology and necessary numbers (ie. Does this vote require a majority vote or a 2/3 vote?) before performing the mock meeting.    

