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Introduction

The Exploratory Family and Consumer Sciences curriculum framework was developed by a team comprised of Idaho Professional Technical Education staff and a committee of selected Idaho middle school teachers. The curriculum team developed the Exploratory Family and Consumer Sciences framework from the National Standards for Family and Consumer Sciences Education, the previous Idaho Exploratory Family and Consumer Sciences guide, Idaho recommended texts, and other states’ curricula and a review of literature pertaining to curriculum content.

This statewide curriculum reflects the knowledge and skills recommended for 6th and 7th grade students. Students completing the Exploratory Family and Consumer Sciences course are better prepared for the challenges of living and working in today’s society. The competency-based curriculum framework format provides a means for monitoring student progress and generating student profiles. The student profile is a cumulative record of progress and provides documentation of competence. The competencies in this course have been aligned to the Idaho state achievement standards for Health, Language Arts, Math and Social Studies. 

This Exploratory Family and Consumer Science curriculum framework is intended to be the fundamental guide to Idaho schools for program content with minor modifications through input from the local district’s advisory committee to incorporate local needs and community interests

 SEQ CHAPTER \h \r 1Course Description

Exploratory Family and Consumer Sciences is a course designed to be offered to early adolescents. The course was designed to be an opportunity for self discovery and personal development. The emphasis of the course will be to develop knowledge and skills in the area of personal development, careers, clothing, family relationships, personal finances, personal living space, foods and wellness. FCCLA activities should be integrated into this course to provide an opportunity for early adolescents to develop personal leadership and citizenship skills. 
What does a Typical Classroom Look Like?

The setting for the delivery of the Exploratory Family and Consumer Sciences course should be in a laboratory setting, where available, that is appropriate for a variety of active hands-on experiences. Suggested equipment includes microwave ovens and hand sewing equipment. Full-class participation is emphasized with teamwork as well as individual projects and/or study. The teacher is the facilitator and the manager of the classroom environment. The focus is on problem-based instruction that is designed to enable and inspire students to plan and take action for the well-being of self and others in the home and community.
Teacher Qualifications

The teacher of this course should be certified with an endorsement in Family and Consumer Sciences education.

Length and Level of this Program

This course is designed for the early adolescent in the 6th or 7th grade. It can be adapted to be taught in 9 or 18 weeks.

Recommended Text

It is recommended that instructors use the following textbook in conjunction with the activities

included in this guide:

Building Life Skills,1999, published by Goodheart-Willcox Company, Inc, 

ISBN:1-56637-467-7
Discovering Life Skills (Formerly Young Living),2004, published by Glencoe,

ISBN: 0078298474
Creative Living, 2006, published by Glencoe,

ISBN: 007861581X
Sample Activities

The following activities, in addition to others may be used to teach the competencies. These activities may be used as written or adapted to meet the needs and abilities of individual students. 

Activity 1    Self Esteem Activities

Activity 2    5 Up: A Game to Build Classroom Community and Enhance Self-Esteem 

Activity 3    Building Self-Esteem

Activity 4    Self-Esteem Builder
Activity 5    My Value System
Activity 6    Decision Making Story
Activity 7    Decision Making Inventory 

Activity 8    Short Term Goals
Activity 9    Cruel Schools
Activity 10  What matters in Friendships?
Activity 11  Minding your Manners
Activity 12  Family Relationships
Activity 13  Building Strong Families
Activity 14  Confused Cathy
Activity 15  Positive Child Guidance
Activity 16  My Community My Home
Activity 17  Consumer Choices
Activity 18  Why We Buy What We Buy
Activity 19  Consumer Testing
Activity 20  Consumer Rights
Activity 21  My Bedroom
Activity 22  Color Descriptions
Activity 23  Personal Space
Activity 24  Home Safety
Activity 25  Why We Eat
Activity 26  Teamwork Activities
Activity 27  Kitchen Safety
Activity 28  Kitchen Equipment
Activity 29  Healthy Snacks
Activity 30  Grooming is a Good Thing
Activity 31  Personal Safety Activities

Activity 32  Laundry 
Activity 33  Easy Recipes 
Activity 34  Responsibilities of Friendships
Activity 35  Grooming’s Effect on Relationships
EXPLORATORY CROSSWALK
The following is a list of the sample activities which correspond with the Exploratory Family and Consumer Science curriculum framework competencies. This is only a guide. This list does not limit

other possible combinations and should be used only as a reference. This chart shows which sample activities help teach more than one competency and also the variety of activities for a particular competency.

Competency Sample Activity

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.01
Examine Self-esteem and Self-concept




1,2,3,4,6
1.02
Identify Personal Values






2,3,5
1.03
Examine the Importance of Setting Goals




6,7,8
1.04
Examine Positive and Negative Peer Pressure 



2,5,9,34
1.05
Explore the Impact of Personal Behaviors




2,3,5,9,11,34
2.0 
EXPLORE RELATIONSHIPS IN THE FAMILY AND COMMUNITY

2.01 

Examine the Importance of the Family




12,13
2.02 Explore Supportive Family Relationships




9,11,12,13,23,26
2.03 
Examine the Importance of Developing Positive Friendships

9,10,26,34
2.04 
Identify the Developmental Stages of Children



14,15
2.05 
Identify Safety Guidelines for Children




4,14,15,31
2.06 
Practice Age Appropriate Play Activities 




4,14,15
2.07 
Explore Ways to Increase Community Pride




4,16
3.0
EXAMINE WAYS TO MANAGE PERSONAL RESOURCES

3.01     Apply the Decision Making Process to Manage Resources


7,17,18,19,20
3.02      Examine Money Management Skills





17,18,19,20
3.03     Explore the Importance of Making Wise Consumer Choices

17,18,19,20
4.0
DEVELOP SKILLS TO ENHANCE PERSONAL LIVING SPACE

4.01   
 Identify Ways to Manage Personal Living Space   



21,23,24
4.02 Explore Ways to Respect Other’s Space




23
4.03 
Examine Ways to Enhance Personal Living Space



21,22,23
4.04 
Explore Home and Personal Safety 





21,24
5.0
EXPLORE NUTRITION AND FOOD PREPARATION SKILLS
5.01 

Examine Reasons for Making Food Choices 




18,19,25
5.02 
Explore the Importance of Teamwork




26
5.03 
Examine Factors that Affect Kitchen Sanitation and Safety


27
5.04 
Demonstrate the Proper Use of Kitchen Equipment 



28
5.05 
Prepare Healthy Snacks






19,25,29,33
6.0
CONTENT STANDARD: PRACTICE SKILLS TO ENHANCE PERSONAL 
            APPEARANCE 
6.01 

Identify Good Grooming Habits





30,35
6.02   
Examine Personal Safety






31
6.03 
Explore Clothing Care 






32
Optional
6.04
Demonstrate how to Construct a Sewing Project

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.01
Examine Self-esteem and Self-concept




1,2,3,4,6
1.02
Identify Personal Values






2,3,5
1.03
Examine the Importance of Setting Goals




6,7,8
1.04
Examine Positive and Negative Peer Pressure 



2,5,9,34
1.05
Explore the Impact of Personal Behaviors




2,3,5,9,11,34
RESOURCES

Chicken Soup for Little Souls book The Goodness Gorillas
Bullying at School

Dan Olwens, Ph.D., December 1994

Beyond the Chocolate Wars

Students, Robert Cormier, 1991

How to Handle Bullies, Teasers and Other Meanies

Kate Cohen-Posey, 1995

Guest Speakers

· School Counselor

· Police Officer

Web Sites

National Association for Self Esteem

http://www.self-esteem-nase.org/research.shtml
The Self Esteem Institute

http://www.theselfesteeminstitute.com/AboutSelfEsteem.htm
Health Adventures—Cruel Schools

http://school.discovery.com/schooladventures/health/cruelschools/
BBC Education

http://www.bbc.co.uk/education/archive/bully/
Bully B'ware Productions

http://www.bullybeware.com/moreinfo.html
2.0 
EXPLORE RELATIONSHIPS IN THE FAMILY AND COMMUNITY

2.01 

Examine the Importance of the Family




12,13
2.03 Explore Supportive Family Relationships




9,11,12,13,23,26
2.03 
Examine the Importance of Developing Positive Friendships

9,10,26,34
2.04 
Identify the Developmental Stages of Children



14,15
2.05 
Identify Safety Guidelines for Children




4,14,15,31
2.06 
Practice Age Appropriate Play Activities 




4,14,15
2.07 
Explore Ways to Increase Community Pride




4,16
RESOURCES

The 7 Habits of Highly Effective Families
by Sandra Merrill Covey (Foreword), Stephen R. Covey
ISBN: 0307440850

Families, Schools, and Communities: Together for Young Children
by Donna Couchenour, Kent Chrisman 

ISBN: 1401827667
Guest Speakers

· Health and Welfare Representative
· School Councilor

· Relationship Expert

· City Council Member

Web Sites

www.family.org The official site of Focus on the Family offers practical helps for your marriage
and parenting role.
www.familyeducation.com At Family Education parents find educational printable, games, activities,
parenting ideas and advice, and information on learning disabilities
www.cfw.tufts.edu Offers a directory for parents and students categorized by mental health, education,
family, child and development.
3.0
EXAMINE WAYS TO MANAGE PERSONAL RESOURCES

3.01     Apply the Decision Making Process to Manage Resources


7,17,18,19,20
3.03      Examine Money Management Skills





17,18,19,20
3.03     Explore the Importance of Making Wise Consumer Choices

17,18,19,20
RESOURCES

Smart Choices : A Practical Guide to Making Better Decisions
by John S. Hammond, Ralph L. Keeney, Howard Raffia 
ISBN: 0767908864

When Easy Answers Play Hard to Get: Decision Making for Young Teens
by Stephen Sorenson, Amanda Sorenson
ISBN: 0806620846

Complete Idiot's Guide to Money for Teens
by Susan Shelley
ISBN: 0028640063

Teen Guide to Personal Financial Management
by Marjolijn Bijlefeld, Sharon K. Zoumbaris
ISBN: 0313311072

Guest Speakers

· Financial planner
· Banker

· Representative from the Better Business Bureau 

Web Sites

www.mindtools.com Includes information on decision making, project planning and communication skills.

www.managingmymoney.com Provides personal financial planning tips and information.
Free Financial Literacy Education
For students and teachers
www.masteringmoney.org
4.0
DEVELOP SKILLS TO ENHANCE PERSONAL LIVING SPACE

4.01   
 Identify Ways to Manage Personal Living Space   



21,23,24
4.03 Explore Ways to Respect Other’s Space




23
4.03 
Examine Ways to Enhance Personal Living Space



21,22,23
4.04 
Explore Home and Personal Safety 





21,24
RESOURCES

Living Large in Small Spaces: Expressing Personal Style in 100 to 1,000 Square Feet
by Marisa Bartolucci, Radek Kurzaj
ISBN: 0810991055

The environment and social behavior: Privacy, personal space, territory, crowding
by Irwin Altman
ISBN: 0818501685

Guest Speakers

· School Councilor
· Interior Designer

Web Sites

www.friends-partners.org/ oldfriends/spbweb/lifestyl/122/how.html  Personal distance, or interpersonal space, is what anthropologists and ... Understanding personal space in a different culture from your own is a matter
5.0
EXPLORE NUTRITION AND FOOD PREPARATION SKILLS
5.01 

Examine Reasons for Making Food Choices 




18,19,25
5.02 
Explore the Importance of Teamwork




26
5.03 
Examine Factors that Affect Kitchen Sanitation and Safety


27
5.04 
Demonstrate the Proper Use of Kitchen Equipment 



28
5.05 
Prepare Healthy Snacks






19,25,29,33
RESOURCES

Food Facts for Teenagers: A Guide to Good Nutrition for Teens and Preteens
by Margaret Belais Salmon
ISBN: 039807352X
Healthy Snack and Fast-Food Choices (Nutrition and Fitness for Teens)
by Mary Turck
ISBN: 0736807101

Teens Cook: How to Cook What You Want to Eat
by Megan Carle, Jill Carle, Judi Carle, Jessica Boone (Illustrator)

ISBN: 1580085849

Kitchen Smarts: Food Safety and Kitchen Equipment (Library of Nutrition)
by Frances E. Ruffin
ISBN: 140420301X

Guest Speakers

· School cooks
· Dietician

· Nutritionalist 

· Chef 

Web Sites

www.whatscookingamerica.net   Cooking Guide with Hints, Tips, and Culinary Information
www.americanheart.org Find out about healthy food choices.
www.foodsafety.gov Consumer Advice on Food Safety * Stuff for Kids and Teens
6.0
CONTENT STANDARD: PRACTICE SKILLS TO ENHANCE PERSONAL 

            APPEARANCE 
6.01 

Identify Good Grooming Habits





30,35
6.03   
Examine Personal Safety






31

6.03 
Explore Clothing Care 






32
Optional

6.04
Demonstrate how to Construct a Sewing Project







RESOURCES

The beauty book: Head-to-toe beauty tips (Just for teens)
by Rubie Saunders
ISBN: 0671462717

Coping With Dangers on the Internet: A Teen's Guide to Staying Safe Online (Coping)
by Kevin F. Rothman
ISBN: 082393201X

Teen to Teen: Personal Safety and Sexual Abuse Prevention (Abuse Prevention Booklets)
by Catalina, Msw, Ph.D. Herrerias
ISBN: 1558640193

Talking Dirty Laundry With The Queen Of Clean
by Linda Cobb
ISBN: 0743418328

Sewing 101: a beginner's guide to sewing
by Editors of Creative Publishing International 

ISBN: 1589230698
Guest Speakers

· Police officer
· School nurse

· Seamstress

· Dry cleaner 

Web Sites

http://parents.berkeley.edu/advice/teens/clothes.html Teens' Clothing & Grooming & Stuff 

Advice, discussions, and reviews from the Parents of Teens weekly email newsletter.

www.ou.edu/oupd/psafe.htm The Police Notebook - Law Enforcement Internet site to promote safety and crime prevention information.
www.safeteens.com A teenager's guide on how to use the Internet safely. Includes articles about teen and child safety online.
www.frugalliving.about.com Frugal skills include mending and caring for clothing to make them last ... seams and creative patching can keep clothes going and going and going.

www.bhg.com/home/Stain-Remover-Clothing.html  Check out these great Stain Remover Clothing Ideas from Better Homes and Gardens Online.
Activity 1: Self Esteem Activities 
Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.01
Examine Self-esteem and Self-concept

· Source: www.uen.org/Lessonplan 

Activity: 1
Self Esteem Activities
· Best Bean 

1. Give each student 5 dried beans. Ask them to examine the beans and choose the "Best" bean. Don’t give them any other information.

2. After a few minutes, have some or all of the students to explain how they chose their "Best" bean.

3. Relate the beans to people by asking the following questions:
    a. Are all of your beans the same on the inside?
    b. Are all people the same on the inside?
    c. When we eat the beans, so all the beans taste the same?
    d. Imagine you are hanging off a cliff and are desperately clinging to a few blades of     

        grass  that are pulling loose from the ground. Suddenly, a hand appears from above 
        to rescue you. Would you wait to see what that person looked like before you 
        reached for help?
    e. Is one bean better than another?
    f. Is one person better than another?

· Personal Pros and Cons
1. Have students fold a piece of paper in half lengthwise. On one side, ask them to list all the things they don’t like about themselves. On the opposite side, have them list the things they like about themselves. Ask the students to compare the two lists. Ask them why it was more difficult to list the things they liked about themselves.

2. Brainstorm what influences their feelings about themselves. (Parents, Family, TV, Magazines, etc.)

· Discussion on self esteem

1. Define self-esteem.
2. Ask the class to brainstorm causes for low self-esteem. 
3. After they have made suggestions, ask them when self-esteem begins to form.
4. Discuss the self-esteem of Miss Piggy from Sesame Street.
    a. How does Miss Piggy feel about herself?
    b. What are some of her flaws?
    c. Why do we like Miss Piggy?
    d. How would Miss Piggy act if she didn’t have a high self-esteem?
    e. Would the Miss Piggy character be as interesting if she had a low self-esteem?  

        Why?

· Writing assignment
1. Have students write a paragraph explaining this statement. "You can’t love others until you love yourself."


Activity 2: 5 Up: A Game to Build Classroom Community and Enhance Self-Esteem
Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.01
Examine Self-esteem and Self-concept





1.02
Identify Personal Values








1.04
Examine Positive and Negative Peer Pressure 





1.05
Explore the Impact of Personal Behaviors





· Source: www.uen.org/Lessonplan 

Activity 2:
5 Up: A Game to Build Classroom Community and Enhance Self-Esteem

Anticipatory Set (Lead-In): Discuss uniqueness, that each student has special gifts, talents, and abilities which make them special. Discuss the importance of showing appreciation for others, and how that contributes to making their classroom a more pleasant place. 

Step-By-Step Procedures: This is played like the game 7 Up. Select 5 volunteers to stand up. Ask other students to put their heads down, close their eyes, and put their thumbs up. Ask questions from the list which follows, having each volunteer select a student who displays the quality asked for. The volunteers quietly tiptoe and gently touch the thumb of the chosen student. Students then guess who picked them, taking their place as a volunteer if they guess correctly. You may have to remind students that they don’t have to be best friends with someone to recognize their good qualities, and encourage them to really think about who in their class displays the given qualities.
You may adapt this list, depending on the age and special interests or abilities of your students:
1. Go to a student who is kind to others.
2. Go to a student who shares with you.
3. Go to a student who has a good sense of humor (or makes you laugh.)
4. Go to a student who works hard in school.
5. Go to a student who is friendly (or plays with you.)
6. Go to a student you could trust with a secret.
7. Go to a student you would like to know better.
8. Go to a student who is a good listener.
9. Go to a student who is a good athlete (or a fast runner.)
10. Go to a student who makes you feel special.
11. Go to a student who is a good artist.
12. Go to a student who never teases others.
13. Go to a person who shares with you.
14. Go to a person who is helpful.
15. Go to a person who you would like to say “thank you” to (or I’m sorry, etc.)
16. Go to a person who smiles a lot.
You get the idea…create your own!

Ask the students to think about how it makes them feel to hear the positive qualities others see in them, and encourage them to think of ways to “pass it on” by complimenting and encouraging their classmates.

Discuss how students felt if they were chosen, or not chosen, and how it made them feel to choose others. Students may want to ask questions of those who chose them. You might also discuss why some students were picked more often –most students will make the connection that by displaying qualities such as helpfulness , sharing, responsibility, or friendliness they become more popular. 


Activity 3: Building Self-Esteem
Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.01
Examine Self-esteem and Self-concept
1.02
Identify Personal Values







1.05
Explore the Impact of Personal Behaviors





Source: http://www.discoveryschool.com

Activity 3:
Building Self-Esteem

Materials:

- Paper and pencils


-Newsprint and markers

- Construction paper 


-Colored pencils

- Old magazines


- Scissors and glue

- Computer with Internet access (optional but very helpful)

Procedures:

Discussion

Ask students to define the term self-esteem. Write their ideas on a sheet of newsprint.

Help students understand that self-esteem refers to how we understand and value

ourselves.

People with high self-esteem are realistic about their strengths and weaknesses and are

able to set goals and work toward them with optimism and humor. They also feel

competent in areas they consider important and do not take other people's negative

impressions of them too seriously.

People with low self-esteem have a hard time honestly evaluating their strengths and

weaknesses and often have an unrealistic, overall negative impression of themselves.

They take other people's opinions of their strengths and weaknesses more seriously than

they should. Also, they do not feel competent in areas they consider important. People

with low self-esteem tend to be pessimistic.

1. Tell students that an important first step in building self-esteem is taking a realistic

look at their strengths and weaknesses and likes and dislikes. This helps them know

what goals are realistic to pursue, what aspects of their personality and lifestyle to

seek to improve, and how to identify their weaknesses without worrying about how

others perceive them. Tell students that self-knowledge helps lay the foundation for

high self-esteem.
2. Then tell students they are going to complete a personal inventory during this lesson

to help them achieve better self-understanding. Tell students to follow the directions,

filling in blanks or checking the answers that apply to them. You may copy the

inventory for students, read it out loud, or write it on a piece of newsprint and post it

in the classroom.

3. Give students ample time (it should not take more than 10 or 15 minutes) in class to

complete the inventory. Then ask students to take the information they learned about

themselves and create a drawing, collage, or short essay that illustrates who they are.

Make available paper, art supplies, and magazines to cut up. Give students about 20

minutes to complete their projects.

4. During the next class period, ask for student volunteers to share their artwork or

essay, and their personal reflections, with the class.

5. Ask students what they learned about themselves? How can they apply this

information to their lives? How does it affect the goals they set for themselves? Tell

them that understanding their own strengths, weaknesses, and preferences is essential

in boosting their self-esteem.

6. Conclude the lesson by asking students what role they think self-esteem plays in

leading a healthful life. If students feel good about themselves, do they think they will

make good decisions about friends; diet; exercise; sex and abstinence; dangerous

habits such as drugs, smoking, and drinking; and overall work habits? Why do they

think this is so? Help students understand that if they feel good about themselves,

they will want to take care of themselves.

Discussion Questions

1. Using what you learned about yourself from the inventory, do you think you have

high self-esteem or low self-esteem? What is one thing you can do to build your self-esteem?

(Be sure to tell students that they need not share this information with

anyone. These are questions that they can think about as they begin to learn more

about themselves.)

2. What do you think the relationship is between self-esteem and becoming involved

with drugs, alcohol, or a potentially bad crowd at school? Do you think that a person

with high self-esteem or low self-esteem would be more likely to do those things?

Give reasons to support your ideas.

3. Do you have a friend who has low self-esteem? What are some of the signs of low

self-esteem? What could you do to help your friend raise his or her self-esteem?

Evaluation:

Use the following three-point rubric to evaluate students' involvement in class

discussions, their attitude toward completing a personal inventory, and the quality of their

projects:

Three points: was highly engaged in class discussions; demonstrated positive attitude

toward completing the personal inventory; created a realistic project highlighting the

results of the inventory.

Two points: was moderately engaged during class discussions; demonstrated mostly

positive attitude toward completing the personal inventory; created a project that

highlighted some key points from the inventory.

One point: was not engaged during class discussions; demonstrated negative attitude

toward completing the personal inventory; was not able to produce a project highlighting

the results of the inventory.

Personal Inventory

School Subjects

1. I like __________________________________________________________________________.

2. I do not like ____________________________________________________________________.

3. I am good at ____________________________________________________________________.

4. I am not good at _________________________________________________________________.

5. I am good at this subject, but I do not like it: ___________________________________________.

6. I am not good at this subject, but I like it: _____________________________________________.

Activities

7. I like __________________________________________________________________________.

8. I do not like _____________________________________________________________________.

9. I am good at ____________________________________________________________________.

10. I am not good at ________________________________________________________________.

11. I am good at this activity, but I do not like it: _________________________________________.

12. I am not good at this activity, but I like it: ____________________________________________.

13. I prefer being involved in individual activities _____ or group activities ____. (Check one.)

Relationships with Friends and Adults (Check the statements that apply to you.)

14. I am generally well liked: _________________________________________________________.

15. I am generally not well liked: ______________________________________________________.

16. I have a group of friends: _________________________________________________________.

17. I prefer having one or two friends: __________________________________________________.

18. I am a leader: ___________________________________________________________________.

19. I am a follower: _________________________________________________________________.

20. I prefer people who like the same things I like: _________________________________________.

21. I prefer people who like different things: ______________________________________________.

22. I have the support of significant adults in my life: _______________________________________.

23. I have the support of a group of peers: ________________________________________________.

Food Preferences

24. I like to eat _____________________________________________________________________.

25. I do not like to eat ________________________________________________________________.

26. I do ____ do not _____ eat a balanced diet. (Check one.)

Relaxing

27. I relax by _______________________________________________________________________.

28. I like relaxing alone _____ or with other people ____. (Check one.)

29. After this activity, I always feel calm and peaceful. _____________________________________.

Activity 4: Self-Esteem Builder
Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.01
Examine Self-esteem and Self-concept
2.0 
EXPLORE RELATIONSHIPS IN THE FAMILY AND COMMUNITY

2.05 
Identify Safety Guidelines for Children



2.06 
Practice Age Appropriate Play Activities 






2.07 
Explore Ways to Increase Community Pride





Source: http://www.discoveryschool.com

Activity 4:
Self-Esteem Builder
Have students develop a community service project that may also help them build their self-esteem. For example, students can tutor a younger child, help coach an elementary school sports team, or assist in an arts and crafts program for young children. Have students keep a log of the progress of the child they are assisting. Make sure your students note how the child they are assisting felt about his or her abilities when they first started and whether their attitude changed over the course of a couple of months.

Encourage students to notice signs of improved ability in the subject or activity, such as more facility in reading, better performance on the sports field, or more proficiency in crafts. 
Then ask students to observe signs of improved self-esteem, such as more self-confidence or a more optimistic outlook. Do students see a correlation between improved competence in a specific area and greater self-esteem? Are their own findings consistent with the definition of self-esteem they learned about in this lesson? Aside from helping the younger child improve his or her skills, what else did they do to elevate the child's self-esteem?

Activity 5: My Value System 
Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.02
Identify Personal Values
1.04
Examine Positive and Negative Peer Pressure 




1.05
Explore the Impact of Personal Behaviors





Source: www.uen.org/Lessonplan 

Activity 5: 
My Value System 

MY VALUE SYSTEM

How it develops

Your values determine the actions you take, as well as the goals you set.  Place an X in each column if those persons/people have influenced this value in your life.  Each value column may contain more than one X. 

	VALUE
	FAMILY
	FRIENDS
	COMMUNITY /

NEIGHBORS
	TEACHERS /

RELIGIOUS LEADERS

	Achievement
	
	
	
	

	Career
	
	
	
	

	Creativity
	
	
	
	

	Education
	
	
	
	

	Family life
	
	
	
	

	Forgiveness
	
	
	
	

	Freedom
	
	
	
	

	Happiness
	
	
	
	

	Health
	
	
	
	

	Honesty
	
	
	
	

	Integrity
	
	
	
	

	Intelligence
	
	
	
	

	Justice
	
	
	
	

	Knowledge
	
	
	
	

	Love
	
	
	
	

	Loyalty
	
	
	
	

	Physical
	
	
	
	

	Pleasure
	
	
	
	

	Popularity
	
	
	
	

	Recognition
	
	
	
	

	Religion
	
	
	
	

	Service
	
	
	
	

	Traditions
	
	
	
	

	Trustworthiness
	
	
	
	

	Truth
	
	
	
	

	Wealth
	
	
	
	

	Wisdom
	
	
	
	


As a teenager, who has the most influence on the values you choose? ______________________

Why?  ________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

As a teenager, whose advice do you follow the most, parent, teachers, friends?_______________

______________________________________________________________________________

Activity 6: Decision Making Story
Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.01
Examine Self-esteem and Self-concept





1.03
Examine the Importance of Setting Goals





Source: www.uen.org/Lessonplan 

Activity 6: 
Decision Making Story
Share this story with your students to help prepare them in making wise decisions. 

PERSONAL WORTH

An Internet story 

A well-known speaker started off his seminar by holding up a $20 bill. In the room of 200, he asked who wanted the $20 bill. Hands started going up. He said, “I am going to give this $20 to one of you but first, let me do this.” He proceeded to crumple up the dollar bill. He then asked, “Who still wants it?” Still the hands were up in the air. “Well,” he replied, “What if I do this?” And he dropped it on the ground and started to grind it into the floor with his shoe. He picked it up, now crumpled and dirty. “Now who still wants it?” Still the hands went into the air. 

“My friends, we have all learned a very valuable lesson. No matter what I did to the money, you still wanted it because it did not decrease in value. It was still worth $20. Many times in our lives we are dropped, crumpled, and ground into the dirt by the decisions we make and the circumstances that come our way. We feel as though we are worthless. But no matter what has happened or what will happen, you will never lose your value: dirty or clean, crumpled or finely creased, you are still priceless to those who love you. The worth of our lives comes not in what we do or who we know, but by WHO WE ARE. You are special—don’t EVER forget it.” Count your blessings, not your problems. Never be afraid to try something new. Remember that amateurs built the Ark. Professionals built the Titanic.
Activity 7: Decision Making Inventory

Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.03
Examine the Importance of Setting Goals

3.0
EXAMINE WAYS TO MANAGE PERSONAL RESOURCES
3.01
Apply the Decision Making Process to Manage Resources

Source: www.uen.org/Lessonplan 

Activity 7: Decision Making Inventory
Name _____________________________  Date _____________________  Score __________

DECISION MAKING

This is a test of speed, not quality

Choose the one characteristic under each category that most nearly describes you as a decision maker.

A. Action in making a decision.  When you come to have the important facts about a situation, which one of the following statements seems to describe your action in making a decision.

1. The answer just comes to you.

2. With the facts as they are, there is no need for delaying the decision.

3. You want time to think about it.

4. You want to consult a few more people

5. You seek the final answer from a person whose judgment you respect.

6. You keep changing your mind about the right answer.

B. Enjoy most.  When a decision needs to be made, which of the following do you enjoy most?

1. Acting upon your hunches.

2. Recognizing the situation in which a decision needs to be made.

3. Trusting your judgment.

4. Discussing it with others to learn what they would do.

5. Thinking about the results of each of the choices.

6. Finding our all the facts.

7. Do not enjoy any part of it.

C. Rating.  In general, as a decision maker, you believe you are:

1. Very good

2. Good

3. Average

4. Fair

5. Poor

D. How fast can you make little or small decisions?

1. Extremely fast

2. Fast

3. Average

4. Slow

5. Extremely slow

E. How fast can you make big decisions?

1. Extremely fast

2. Fast

3. Average

4. Slow

5. Extremely slow

F. After a big decision has been made, which statement best describes your feelings?

1. Forget all about it.

2. Only think about it when a similar decision is to be made.

3. Usually forget it, but sometimes think back and wonder if it was the right decision.

4. Greatly relieved to have the decision made.

5. Always wonder if you have made the right decision.

6. Regret your decision and wish you had decided differently.

HOW FAST DO YOU MAKE DECISIONS?

Circle the number of the answer you choose

	A
	1
	2
	3
	4
	5
	6
	

	B
	1
	2
	3
	4
	5
	6
	7

	C
	1
	2
	3
	4
	5
	
	

	D
	1
	2
	3
	4
	5
	
	

	E
	1
	2
	3
	4
	5
	
	

	F
	1
	2
	6
	4
	5
	6
	


Add up the circled numbers.  Put the total on this line _____________

SCORE CLASSIFICATION
0 to 8

Snap decision—a choice is made instantly

9 to 13

Quick—some hesitation, but very little

14 to 23
Deliberate—some decisions are made fast, but most are solved systematically

24 to 38
Indecisive—having a hard time making choices

The classification for how fast I usually make decisions is ___________________________

Do you feel this classification best describes you?  YES     NO   (circle one)  Why? ________ ____________________________________________________________________________ ____________________________________________________________________________

Activity 8: Short-Term Goals

Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.03
Examine the Importance of Setting Goals
Source: www.uen.org/Lessonplan 

Activity 8:
Short-Term Goals

Have students use their own paper or pass out the worksheet “AIM HIGH.” Assign students to set a goal that they can reach in two weeks. Have the students write the goals and the related short-term goals needed to reach the final one. Have them seal their papers in an envelope that they will open in 15 days. After 15 days, have the students evaluate how they achieved their goals; have them also identify the barriers in achieving their goals and discuss it in class.

Name ______________________________Due date ________________ Score ______/100

AIM HIGH, AS HIGH AS THE STARS

Two-week Goal 

Scoring

_______/15
Rough draft

_______/10
Neatly transfer the rough draft to steps on the reverse side

_______/20
Complete the Daily Progress sheet

_______/05
Guardian initials at the top and bottom of the goal sheets

_______/40
Questions (the score is not based on goal completion, but on question answers. Put some thought into them)

_______/10
Guardian signature (at the bottom of the questions)

ROUGH DRAFT

Write down a goal that you can accomplish in 14 days.

1. Write down your goal ________________________________________________________

2. Teacher’s approval/initials ______________

3. Make a list of things you need to do in order to achieve your goal

4. Answer the following questions:

What days are you going to work on your goal? ______________________________________

How long will you work on your goal each day?  _________________________________________

When (what time of day) will you work on your goal?  ________________________________

Where (place/room) will you work on your goal? _____________________________________

What improvement will you see from the beginning of your goal to the end? _______________ _____________________________________________________________________________

What will you do to help you remember to work on your goal? __________________________

How will you know you have reached your goal? _____________________________________

Teacher’s initials _______________

Neatly fill in the steps on the next page.

STEPS TO HELP ME REACH MY 2-WEEK GOAL

Transfer your goal information from the rough draft to the steps below.
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	What will I do to help me remember to work on this goal?

6

	Tell the number of times you will increase (example: doing 10, increase to 18)

5

	Give the days of the week it will be done and how many times per week.

4

	Give length of time you will practice, study or work, etc.

3

	State what will be done or tell how many times you will do something

2

	Where I am right now with this goal

1


Now you are ready to keep track of your progress toward your goal.  Turn to the next page.

TWO-WEEK GOAL 
DAILY RECORD SHEET

List your two-week goal on the line below



SCORE _______/25

Use this sheet to record your daily progress.  Keep a daily list of what you do to reach the goal.  DO NOT LEAVE ANY SPACES BLANK.  Write “nothing scheduled” if you are not supposed to work on your goal for that day.  My two-week goal is: __________________________________________________________________________________

	Date
	Day of the week
	What I did to help me reach my goal

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Use the box below to verify what the current status is before working on the goal and what the end results are at the end of 2 weeks.  The signature is to be the adult who supervised you as you worked on your goal.

	DATE
	
	DATE
	

	Where I am at the beginning of the goal
	Signature
	Where I am at the end of the goal
	Signature

	
	
	
	

	
	
	
	

	
	
	
	


40 points of your grade come from the questions below and a guardian’s signature.  Think about your answers.

1. Did you reach your goal?  YES 
NO   Why? (What helped you attain the goal or what hindered you?)

____________________________________________________________________________________________________________________________________________________________________ 

If you answered YES, how can you continue your improvement? If you answered NO, what do you need to change in order to reach your goal? _____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________ 

2. List the people who benefited from your goal. ___________________________________________ 

Why or how? _______________________________________________________________________ __________________________________________________________________________________

3. Was this a realistic goal for you to reach in 14 days?  YES   NO    Why?

__________________________________________________________________________________ __________________________________________________________________________________ 

4. What did you learn about yourself by working on this goal?  ________________________________ ____________________________________________________________________________________________________________________________________________________________________

5. What difference did it make in your life or the lives of others? ___________________________________________________________________________________________________________________________________________________________________

6. A time in your future that you look forward to is __________________________________________________________________________________   __________________________________________________________________________________ 

7. You hope one of your greatest successes in life will be ____________________________________________________________________________________________________________________________________________________________________
8. Your most important goal for the future is ____________________________________________________________________________________________________________________________________________________________________
9. What is one thing you learned about setting goals? _______________________________________ ____________________________________________________________________________________________________________________________________________________________________
“It must be borne in mind that the tragedy of life doesn’t lie in not reaching your goal. The tragedy lies in having no goal to reach.  It isn’t a calamity to die with dreams unfulfilled, but it is a calamity not to dream.  It is not a disgrace not to reach the stars, but it is a disgrace to have no stars to reach for.  Not failure, but low aim is a sin.”  



Quotable Quotes of Benjamin E. Mays 

PARENT/GUARDIAN SIGNATURE 
_____________________________________________________

(Worth 10 points)

Activity 9: Cruel Schools

Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.04
Examine Positive and Negative Peer Pressure
1.05
Explore the Impact of Personal Behaviors
2.0 
EXPLORE RELATIONSHIPS IN THE FAMILY AND COMMUNITY

2.03 
Examine the Importance of Developing Positive Friendships

Source: www.connectingwithkids.com
Activity 9:
Cruel Schools
Have the students role play different bullying situations (examples: name calling, teasing, spreading rumors). What are the feelings that are being displayed? Talk about the different solutions to these situations and how an observer can get involved. This may help students prepare for the types of questions they are going to ask adults and their peers.

DISCUSSION QUESTIONS:

1. What does it mean to "take up" for someone?

2. What does it mean to "put yourself at risk"?

3. If you see someone being bullied, what are some things you could do?

4. Whose responsibility is it to stop bullying from occurring?

5. In what type of situations might adult involvement help solve bullying situations?

6. In what type of situations might adult involvement hurt solving bullying situations?

7. What are some of the ways young people learn to socialize with each other?

8. How can we learn to better accept each other's differences?

EXTENSION:

Choosing My Own Actions

Divide the class into groups of 3-5 students. Ask each group to complete one of the stories (assign each group a different story) in the Decision Making Action Plan (listed below). They should provide their best solution for dealing with the problems presented. Ask each group to present their solution to the class. Discuss the solutions for each scenario with the class.

-  A student shows you a gun he brought to school

-  A bully makes another student hand over his lunch money every day

-  A student always sits alone at lunch, others sometimes throw stuff at him 

-  Three students paste a note on the back of another student that said “ kick me”

-  A student is hit or punched by another student at his locker almost daily.

-  You just heard of a plan for a big fight on the school bus, there might be knives involved.

-  Two girls wrote a song with bad lyrics about another girl, they plan to sing it in the school talent show

-  You overhear a bully threaten another student several times during the school day.

VOCABULARY:

Bullying

Overbearing person who tyrannizes the weak; intimidation, a person hired to do violence

Context: The act of bullying is usually targeted at others who are not as strong. Bullies are often very aggressive.

Empathy

Intellectual identification of oneself with another, understanding the attitudes of others.

Context:  When one demonstrates empathy they are putting themselves in another's shoes to learn how they feel and or act.

Alternative
Offering a choice of two things, selecting a course of action.

Context:  We can choose alternatives to our behaviors and look for various ways to react to others. Talking over an issue is a better alternative than hitting someone who has made us angry.

Victim
Person, or thing, destroyed or sacrificed; person who suffers; dupe or prey.

Context:  People usually do not choose to be victims but often cannot solve the problem without help from others.

Taunting
To reproach with insulting words; sarcastic remark.

Context:  Words do hurt. Constant insults can be damaging and taunting can escalate to anger or worse.

Relentless
Showing no sympathy, unyieldingly severe, mean, or harsh.

Context:  Relentless behavior means it goes on without end, it is continuously harsh behavior.

Ridicule
Mocking; to make fun of, speech or action intended to cause contemptuous laughter at another person.

Context:  To get others to laugh at someone else because of their dress, look, or actions is to ridicule someone.

Ethics
Relating to morals or moral principles; philosophy of human character and conduct, of distinction between right and wrong, rules of conduct.

Context:  To behave ethically means to conduct oneself within society's rules of accepted behavior. This is often considered "doing the right thing."

Intervention
To come or be between, to "intervene" between others to stop behavior, solve a problem, speak for another, and avoid an incident from happening.

Context:  Examples of acts of intervention are physically stopping someone from doing something, talking to adults who can help stop a situation, helping two people solve an issue, and assisting someone in need.

Influence
Power over men or things; to act on the mind; to have the capacity to effect others' behaviors and opinions; to move or compel a person to some action

Context:  Positive influence means to have an improved effect on others, negative influence has the effect of making others do bad things.

Activity 10: What matters in Friendships?

Competencies addressed by this activity:

2.0
EXPLORE RELATIONSHIPS IN THE FAMILY AND COMMUNITY
2.03
Examine the Importance of Developing Positive Friendships
Source: Copied from the Sunburst handout that may be used or reproduced without permission for classroom use.

Activity 10:
What Matters In Friendships?

Name _____________________________________ Period _____________ Score ____________

WHAT MATTERS IN FRIENDSHIPS?

Preceding each space, put a V if you think what matters is very important, an S for somewhat important, or a U, if you feel what matters in friendships is unimportant.

______  1. 
A friend should be interested in the things that interest me.

______  2. 
A friend shouldn’t pressure me to do things I don’t want to do.

______  3. 
A friend should be willing to take a risk for something I want or need.

______  4. 
A friend should never criticize me in front of other people.

______  5. 
A friend should tell the truth, no matter what.

______  6. 
A friend should be willing to break rules to help me out.

______  7. 
A friend can say whatever he/she feels and I won’t get angry.

______  8. 
A friend should never reveal my secrets.

______  9. 
A friend should find ways to show me that I’m important to him or her.

______ 10. 
A friend never has to prove anything to me.

______ 11. 
A friend should share anything he/she has with me.

______ 12. 
With a friend, I can behave any way I want and he/she will understand.

NOTE 
Copied from the Sunburst handout that may be used or reproduced without permission for classroom use.

Activity 11: Minding your Manners
Competencies addressed by this activity:

1.0
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT

1.05
Explore the Impact of Personal Behaviors
2.0 
EXPLORE RELATIONSHIPS IN THE FAMILY AND COMMUNITY

2.02 

Explore Supportive Family Relationships




Source: www.uen.org
Activity 11: Minding your Manners
MINDING YOUR MANNERS . . . OR HOW NOT TO GROSS PEOPLE OUT.

Name ________________________________________ Period____________________

1. What are manners?

2. Is etiquette the same as manners?  Explain.

3. How are manners often sexist?

4. When can manners be snobbish?

5. List 10 reasons why manners can be good for you.

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

6. Below we will develop our TOP 20 list of which manners are considered to be the most important.

___________________________________
___________________________________

___________________________________
___________________________________

___________________________________
___________________________________

___________________________________
___________________________________

___________________________________
___________________________________

___________________________________
___________________________________

___________________________________
___________________________________

___________________________________
___________________________________

___________________________________
___________________________________

___________________________________
___________________________________

7. Discuss this statement, “If someone is rude to me, it’s okay to be rude in return.”

Minding your Manners
1. “Manners are customs and traditions of a society that govern how people treat one another and behave in social situations.  They are meant to smooth the rough edges of human nature.  Manners maintain order, promote the values of a society, and foster positive human interactions.”  What would happen in our world if everyone did what they wanted to whenever they wanted?  Manners are thousands of years old and a study of their evolution can be fascinating.  (For example, when forks were first used for eating in France in the 11th century, they were condemned.  Reasoning?  The church clergy decided that since food was a gift of God, as were fingers, only the human hand should be fit to touch it).
2. Etiquette—the sets of rules that give expression to manners—can vary from culture to culture.  It changes as society changes . . . some of the old rules are thrown out while new ones emerge.  It is context sensitive . . . meaning some of the old rules are thrown out while new ones emerge.  (Great discussion topic here).  Etiquette is context—sensitive meaning that in many cultures there are subcultures . . . teenagers, bikers, office holders, minorities, same-sex settings, etc.  Etiquette often requires constant adjustment such as who pays in restaurants or who buys the movie tickets.

Point/Counterpoint: Although we stress manners to make people feel comfortable, manners should often serve to make people feel uncomfortable, such as those who make racial slurs; children running wild; invading a person’s privacy; destroying our environment.
3. We can say manners are sexist when men are encouraged to treat women as the weaker sex and therefore inferior; that girls should never ask guys for a date, etc.  Certain rules of etiquette may be based on discriminatory practices, but kindness knows no gender.
4. When manners are snobbish, they serve to make people feel inferior and ignorant.  Manners are one thing money can’t buy, although some manners are practiced more by how we treat household help; tip the doorman; or set a very formal dinner table.  Picking your nose at the table, however, is unacceptable regardless of class, income, gender, or breeding.
5. “Why manners are good for you: 1. They put people at ease. 2. They impress people 3. They build self-esteem. 4. They are attractive 5. They allow people to live and work together without a lot of friction. 6. Good manners can save your life 7. Good manners are rare 8. Good manners make you feel good. 9. Good manners make others feel good. 10. They don’t cost anything. Manners can also help you get a job; get what you want from your parents; get compliments and respect; impress the opposite sex (and their parents); get help from teachers.”
6. The TOP 20 List.  1. Use the accepted phrases: please, thank you, may I, excuse me, I’m sorry. 2. Write thank-you notes. 3. Look people in the eyes. 4. Clean up after yourself. 5. Respect adults. 6. Don’t interrupt.  7. Treat people the way you would like to be treated.  8. Use good table manners.  9. Give a firm handshake. 11. Have compassion. 12. Be thoughtful about opening doors, helping, and offering your seat.  13. Listen!  14. Show special consideration to guests.  15. Say yes, rather than yeah. 16. Don’t say hurtful things.  17. Think before you speak.  18. Respect the property of others.  19. Respect the feelings of others. 20. Use good telephone manners.

7. Rudeness: The two best ways to respond: 1. Ignore it . . . knowing you possess good manners and self-control. 2. Be polite . . . a sign of strength but an acquired skill.

Quotation marks denote quoted phrases or concepts from HOW RUDE!  The Teenagers’ Guide to Good Manners, Proper Behavior, and NOT Grossing People Out by Alex J. Packer, Ph.D. Free Spirit Publishing, 1997.
Activity 12: Family Relationships

Competencies addressed by this activity:

2.0 Explore Relationships in the Family and Community 
2.01 Examine the Importance of the Family
2.02 Explore Supportive Family Relationships
Activity 12:
Family Relationships

Family Relationships
Discuss with students the Positive and Negative Characteristics of families



The following are positive characteristics if the family incorporates the skill and negative if the family is lacking the characteristic: commitment, time together, appreciation, communication, decision making, responsibility, problem solving, values and spiritual wellness, family rules and family traditions


SIBLING RELATIONSHIPS - ROLES, RIVALRY, AND BIRTH ORDER


The term sibling refers to brothers and sisters



Sibling rivalry means competition among children



Sibling rivalry usually occurs at all stages of life



Level of sibling rivalry is varied according to ages and life events


BIRTH ORDER


Discuss the characteristics of birth order and the role it plays in personality development
Family Placement Activity 
Divide students according to family placement: oldest, middle, youngest, only child.

Give each group markers and butcher paper.  List advantages and disadvantages of 

their birth order.  Each group present their finding.  Discuss characteristics of each 

group.  How did their family constellation affect their relationships with their siblings?

Activity 13: Building Strong Families

Competencies addressed by this activity:

2.0 Explore Relationships in the Family and Community 
2.01 Examine the Importance of the Family

2.02 Explore Supportive Family Relationships

Source: adapted from lesson on www.uen.org 

Activity 13: 
Building Strong Families 

Building Strong Families
Discuss the qualities of strong families with students. 

Qualities of a strong family include: commitment; spending time together; sharing values and a moral base; appreciating one another; validating communication; and communication

Strong families are strengthened MOST
by each member working to support one another

FAMILY TRADITIONS
Family traditions make family members feel secure, remind family members of happy times, and strengthen family relationships
Secrets of Strong Families 
Whether you have grown up in a strong family or not, it is possible to have a strong 

and healthy family of your own.  If your present family is a good model to follow, 

transfer those strengths to your new family.  If not, rather than blame others, yourself, 

or circumstances, take responsibility for making your future family the kind of family 

that nurtures and loves its members.  It doesn’t just happen by accident.  It takes effort 

and determination; but it’s worth it.  Investing in your family is the best investment in 

the future you can make.

ACTIVITY- 
Have students list the qualities that their family possesses that make them strong. If the student can not list any or simply lists one or two, have them list the qualities that they feel their family could benefit from the most. Then have students expand on their list by identifying ways that they can help their family become stronger.

Have students create a collage or draw a picture of activities they enjoy doing as a family or of a family tradition that they enjoy. Have students present their pictures to the class. 

Activity 14: Confused Cathy

Competencies addressed by this activity:

2.0 Explore Relationships in the Family and Community 
2.04 Identify the Developmental Stages of Children

2.05 Identify Safety Guidelines for Children

2.06 Practice Age Appropriate Play Activities

Source: unknown
Activity 14: 
Confused Cathy 

Name __________________________ Date _______________________ Score _______

CONFUSED CATHY

DIRECTIONS: Read the story about Cathy.  On your own paper, write down at least twenty mistakes that Cathy made while she worked as a caregiver.

“I’d love to babysit on Friday, Ms. Johnson,” Cathy said into the telephone.

“Please be here at 7:00 so I can tell you everything you’ll need to know.  I must leave for the meeting by 7:30.” Ms. Johnson said.

On Friday afternoon Cathy washed her hair, blew it dry, and grabbed her curling iron before leaving for the Johnson’s.  She couldn’t remember exactly what time she was supposed to be there, but she guessed that 7:30 would be close enough.

On the way to Ms. Johnson’s, Cathy planned what she would do when the children were in bed.  She wasn’t sure how many children there were, but she just planned to let them do what they wanted and assumed that everything would be all right.

When Cathy arrived, Ms. Johnson was not very pleasant.

“Cathy!  I needed you to be here at 7:00.  Because I don’t have time now to tell you everything, I’ve written all the instructions on this paper.  Please read it carefully.  The children are hungry.  Please don’t give them any snacks until after you feed them dinner.  I have to run now.  Good luck.”

When Ms. Johnson was gone, Cathy quickly looked through the list.

· There is a casserole in the refrigerator for dinner.

· James is allergic to cherries; don’t let him eat them.

· The older children need to bathe.

· The baby is asleep, but will need his diaper changed when he wakes up.  His bottle is in the refrigerator.  Warm it in hot water—NOT the microwave.

· The children know to pick up their toys when they are finished playing, but usually need to be reminded.

Cathy placed the list on the edge of the table and went to curl her hair.  She thought Ms. Johnson sure expected a lot from a caregiver.

Of course, the children began fighting.  Cathy was annoyed because she wanted to finish curling her hair.  She yelled at them to be quiet and slammed the bathroom door shut.

After curling her hair, Cathy forgot to unplug her curling iron.  She went into the kitchen because she was hungry.  The children followed her, whining for something to eat.  Cathy forgot the list Mrs. Johnson had left and just started cleaning out the refrigerator, giving the children anything they thought looked good.  James wanted cherries, Susan wanted a piece of pie, and Joshua wanted a jam sandwich.  Cathy rummaged through the cupboard until she found some chips and they all just ate whatever they wanted.

The baby started to cry.  Cathy went into his room and picked him up.  He didn’t smell very pleasant, but she just tried to ignore it.  When he kept crying, she decided he was hungry and wondered what to feed him.  James told her the baby’s bottle was in the refrigerator.  Cathy went to get the bottle and stuck it in the baby’s mouth.  He kept pushing it away.  The other children laughed and explained to Cathy that babies like their bottles warm.  Cathy was embarrassed and warmed the bottle in the microwave.  The baby seemed to like the bottle and was quiet, so Cathy put him back in bed with his bottle.

She told the other kids to brush their teeth and go to bed.  Susan went in the bathroom and tried to brush her teeth, but Cathy’s curling iron was in the way.  She picked it up to move it and burned her hand.  When she went screaming down the hall, Cathy was talking on the telephone to her friend.  She told her friend to wait a minute.  She took Susan into the kitchen where she rubbed butter all over the burn.  Susan was still crying, but Cathy told her to go to bed.  She went back to her telephone conversation.

The boys wouldn’t go to bed.  Cathy asked her friend to come over and help her.  She hung up the phone and went to put the boys in bed.  James looked funny.  His lips were swollen and he was breathing heavily.  Cathy didn’t know what to do.  “What could possibly be wrong?” she asked herself.  Just then she heard the door open.  She yelled, “Oh, hi, Stacey.  Come in—these kids are monsters!”  When she turned around, there stood Ms. Johnson.

Ms. Johnson explained:  “The meeting ended early.  Goodbye, Cathy.  I won’t be calling you again.”

Write down at least twenty mistakes Cathy made as a caregiver

CONFUSED CATHY—KEY

1. Did not listen to the directions Ms. Johnson told her on the phone

2. Did not follow the directions on the list

3. Invited her friend to call and talked for a long time

4. Arrived late

5. Did not know how many children she would be caring for or anything about them

6. Did not listen to Ms. Johnson’s directions before she left

7. Did not care about the children or taking care of their needs

8. Curled her hair instead of preparing dinner

9. Fed the kids snacks instead of dinner

10. Left her curling iron on—resulting in Jane’s burn 

11. Put butter instead of cold water on Jane’s burn 

12. Gave James cherries, even though he was allergic to them

13. Talked on the phone instead of watching the children

14. Invited her friend over without permission from Ms. Johnson

15. Put the children to bed early without their baths

16. Did not watch the children or provide entertainment for them

17. Yelled at the children

18. Fed the baby a cold bottle

19. Warned the bottle in the microwave

20. Put the baby to be with a bottle

Activity 15: Positive Child Guidance

Competencies addressed by this activity:

2.0 Explore Relationships in the Family and Community 
2.04 Identify the Developmental Stages of Children

2.05 Identify Safety Guidelines for Children

2.06 Practice Age Appropriate Play Activities

Source: www.uen.org 
Activity 15: 
Positive Child Guidance
Name __________________________ Date ______________________Score _____/20

Directions: Tell children what you WANT them to do rather than what you DO NOT want them to do.  Also, be direct.  If you want them to do something, tell them; do not ask them.  (If you ask them, you might get a NO answer as a result and will need to honor that answer).

EXAMPLE: 
Do not say, “Don’t stand up when you slide.”



Instead, say, “Sit down when you slide.”

1. 
Do not say, “Don’t throw the sand.”

Instead, say, ________________________________________________________________

2. 
Do not say, “Don’t stand in the swing.”

Instead, say, ________________________________________________________________

3. 
Do not say, “Don’t jump off the ladder.”

Instead, say, ________________________________________________________________

4. 
Do not say, “Do not shout!”

Instead, say, ________________________________________________________________

5. 
Do not say, “Shall we go outside?”

Instead, say, ________________________________________________________________

6. 
Do not say, “Don’t you want to drink your milk?”

Instead, say, ________________________________________________________________

7. 
Do not say, “No, I don’t like your picture.  What is it?”

Instead, say, ________________________________________________________________

8. 
Do not say, “Don’t tear the book

Instead, say, ________________________________________________________________

9.
 Do not say, “Don’t rock on the chair.”

Instead, say, ________________________________________________________________

10. Do not say, “Don’t you want to put on the apron?”

Instead, say, ________________________________________________________________

Activity 16: My Community My Home

Competencies addressed by this activity:

2.0 Explore Relationships in the Family and Community 
2.07 Explore ways to Increase Community Pride

Source: Carolee Fogg

Activity 16: 
My Community My Home
Explain to students that their community is part of their home. 
Have students research the needs that exist in their community. 
Individually, in small groups, or as a whole class, have students plan and implement a community service project.
Activity 17: Consumer Choices

Competencies addressed by this activity:

3.0 Examine Ways to Manage Personal Resources

3.01 Apply the Decision Making Process to Manage Resources

3.02 Examine Money Management Skills
3.03 Explore the Importance of Making Wise Consumer Choices

Source:  www.uen.org 
Activity 17:
Consumer Choices

Define and explain the following terms: 
GOODS: products made for sale such as in-line skates, computer games, jeans, etc. 

SERVICES: work performed by one person for others such as repair work, tutoring, teaching karate, styling hair, etc. 

CONSUMER: a person who buys goods and services 

ADVERTISEMENT: a message to persuade consumers to buy something 

Have students list all the goods and services they purchased in the past week. Tally the amount the class spent in that time period. Figure an average for the class. Multiply that by the school population to find what the school spent the past week. 
Activity 18: Why We Buy What We Buy
Competencies addressed by this activity:

3.0
Examine Ways to Manage Personal Resources

3.01 
Apply the Decision Making Process to Manage Resources

3.02 
Examine Money Management Skills
3.03 
Explore the Importance of Making Wise Consumer Choices

5.0
EXPLORE NUTRITION AND FOOD PREPARATION SKILLS
5.01 
Examine Reasons for Making Food Choices 


Source: www.uen.org 
Activity 18: Why We Buy What We Buy
Discuss three reasons we buy what we do: 
1. PEERS—Because friends are an important part in the lives of most teens; their ideas and tastes can be influential. Sometimes just one or two popular students can start a fad. What really matters is what is best for you. 

2. HABIT—Many buying decisions are influenced by habits. Most students eat the same lunch everyday just out of habit. If you always shop at the same store, you may be passing up a good price at another store. 

3. ADVERTISING—This is another influence on what you buy. Advertising is everywhere. The major advantage of advertising is that it lets you know what is available. The disadvantage is that it sometimes persuades people to buy things they don’t need. 
Show students a teen magazine. Discuss what percentage of the magazine is advertising (count the ads and divide by the total pages). 

Have students match ad slogans with the companies they represent. (These become outdated very quickly, so just list 10 current slogans that can be remembered. 

Show examples, discuss, and define the following: 

1. INFORMATIONAL ADS—ads that describe the features of a product or service and give facts about its price and quality. Information ads appeal to the practical side of people. They send the message that an item price is a good value for the money or that an item is a good buy because of its high quality. 

2. IMAGE ADS—ads that connect a product or service to a lifestyle that consumers would like to have. Image ads often use actors, sports stars, or other celebrities to endorse or recommend a product. They send the message that consumers will be more attractive, popular, or perhaps smarter or healthier if they use the product or service. 

Discuss types of media ads: 

PRINT—newspaper and magazines 

ELECTRONIC—radio, TV, internet 

DIRECT MAIL—catalogs, store circulars, coupons 

20-40% of the cost of a product is for advertising. 

Discuss how to evaluate media messages: 

*Ads mention only the best features of a product. 

*Separate emotional appeals from facts. 

*Don’t trust endorsements—they are paid to say what they say. 

*Beware of slogans—they are not a guarantee of quality. 

Compare labels of two like products. 
Activity 19: Consumer Testing
Competencies addressed by this activity:

3.0 Examine Ways to Manage Personal Resources

3.01 Apply the Decision Making Process to Manage Resources

3.02 Examine Money Management Skills
3.03 Explore the Importance of Making Wise Consumer Choices

5.0
EXPLORE NUTRITION AND FOOD PREPARATION SKILLS
5.01 

Examine Reasons for Making Food Choices 




5.05 
Prepare Healthy Snacks






Source: www.uen.org 

Activity 19: Consumer Testing
Discuss consumer testing. Consumer tests are performed by companies to determine features that are important to consumers. Consumer tests are also done by consumer groups to evaluate products. Perform a consumer test. As a class discuss what you want to determine by your test and how you are going to go about gathering the information. (I often compare two food products like Nabisco versus General Mills products. We decide as a class whether we want to compare flavor, texture, color, size, smell, etc.) Test and discuss the results. What did you learn? 

Discuss various types of stores: 

*Department stores—carry a wide variety of merchandise and offer services 

*Specialty stores—carry only specific merchandise and prices are higher 

*Chain stores—both department and specialty stores can be chain stores. They offer lower prices. 

*Factory outlets—a store that carries only one manufacturer’s product 

*Discount stores—have a limited selection 

Activity 20: Consumer Rights
Competencies addressed by this activity:
3.0 Examine Ways to Manage Personal Resources

3.01 Apply the Decision Making Process to Manage Resources

3.02 Examine Money Management Skills
3.03 Explore the Importance of Making Wise Consumer Choices

Source: www.uen.org 

Activity 20: Consumer Rights
Discuss the rights of consumers: 

The right to safety 

The right to be informed (ads and labels) 

The right to choose 

The right to be heard 

The right to redress (action to correct a wrong) 

The right to consumer education 
Discuss the responsibilities of a consumer: 

To be courteous 

To behave responsibly 

To be honest 

To know the store’s policies on refunds 

To keep proof of your purchase 

To be ready to process your claim 

Have students write to a company of their choice. They need to tell the company something and then ask a question.

Activity 21: My Bedroom

Competencies addressed by this activity:
4.0 Develop Skills to Enhance Personal Living Space
4.01 Identify Ways to Manage Personal Living Space

4.03 Examine Ways to Enhance Personal Living Space
4.04 
Explore Home and Personal Safety
Source: adapted from www.uen.org 

Activity 21: 
My Bedroom
MY BEDROOM

Write a paragraph beginning with “My bedroom is . . .”  Describe how you feel about your bedroom.  If there are things you do not like about it, explain a solution to the problem that would make your life better.

Activity 22:  Color Descriptions
Competencies addressed by this activity:
4.0 Develop Skills to Enhance Personal Living Space
4.03 Examine Ways to Enhance Personal Living Space
Source: adapted from www.uen.org 

Activity 22:  Color Descriptions
Have students write the first word that comes to mind in describing the moods or feelings created by the following colors: yellow, blue, orange, green, violet, white, black, and red.  Tabulate the results to see the variety and similarity of moods and feelings created by different colors.  

Ask: Which colors appear warmer?  Cooler?  What are some ways to create illusion with color?  What colors make an area larger?  Smaller?

Activity 23: Personal Space

Competencies addressed by this activity:
2.0 
EXPLORE RELATIONSHIPS IN THE FAMILY AND COMMUNITY

2.02
Explore Supportive Family Relationships
4.0 
DEVELOP SKILLS TO ENHANCE PERSSONAL LIVING SPACE
4.01 
Identify Ways to Manage Personal Living Space

4.02 
Explore Ways to Respect Other’s Space
4.03 
Examine Ways to Enhance Personal Living Space
Source: Carolee Fogg
Activity 23:
Personal Space

Discuss with students what personal space is and why it is needed.
Have students create a list of things that make a good roommate. Then make a list as a class on the board. 
Have students write about a time when someone in their household did not respect their personal space. Have them include information about what occurred, how it made them feel and what the person should have done. Ask for volunteers to read their paper to the class. 

Activity 24: Home Safety
Competencies addressed by this activity:
4.0 Develop Skills to Enhance Personal Living Space
4.01 Identify Ways to Manage Personal Living Space

4.04 Explore Home and Personal Safety
Source: Carolee Fogg
Activity 24: 
Home Safety
Home Safety Worksheet

1. List five common household safety hazards.

I. _____________________________ 

II.  _____________________________

III. _____________________________  

IV.  _____________________________

V.  _____________________________

2. What are two things that you can do to make your house harder to break into?

I. _____________________________

II. _____________________________

3. Explain what is meant by “Stranger Danger”.

4. Use the internet to find the five most common household injuries.

I. __________________________________________________________

II. __________________________________________________________

III. __________________________________________________________

IV. __________________________________________________________

V. __________________________________________________________

5. List a way to prevent each of the five most common household injuries.

I. __________________________________________________________

II. __________________________________________________________

III. __________________________________________________________

IV. __________________________________________________________

V. __________________________________________________________

Activity 25: Why We Eat

Competencies addressed by this activity:
5.0 
Explore Nutrition and Food Preparation Skills
5.01 
Examine Reasons for Making Food Choices

5.05 
Prepare Healthy Snacks






Source: Carolee Fogg
Activity 25: 
Why We Eat
Have students divide a piece of paper into three columns. In the column on the left side of the paper have them list all the foods that they have eaten in the last two days. Then in the middle column have them list the reason that they chose to eat that food. (convenience, time, price, family, etc..)

Discuss answers with students. 

Discuss health implications of some of the foods that students have on their list. 

Have students return to their list and in the last column list a food that is better for their health but still meets the reason that they ate the food.

Example…

Food eaten

Reason


Healthy choice
Chips


Time


Baby Carrot sticks

Activity 26: Teamwork Activities

Competencies addressed by this activity:
2.0 
EXPLORE RELATIONSHIPS IN THE FAMILY AND COMMUNITY

2.04 Explore Supportive Family Relationships




2.03 
Examine the Importance of Developing Positive Friendships

5.0 
EXPLORE NUTRITION AND FOOD PREPARATION SKILLS
5.02 
Explore the Importance of teamwork
Source: www.emporia.edu
Activity 26: 
Teamwork Activities
Discuss
What is teamwork?
-The process of working together as a whole to achieve one/many goals.

When is teamwork important to have? (For us and them)
-Playing in a band, doing a group project in school, playing sports.

Can anyone give any examples of when they have had to use teamwork?
-Answers will vary

What can get in the way of good teamwork?
-No communication, closed minds, etc.

What are the benefits of using teamwork as opposed to doing it by yourself?
-Teamwork can provide more options and solutions making the final result better.

Activities:
· Activity 1: Rubber band candy grab

This activity gives students a chance to work as a team to achieve a goal. The object is to be able to pick up the cup of candy with a rubber band.

1. Students will be divided into groups of six, given a cup filled with candy and a rubber band with 5 strings attached.
2. The students will surround the cup with their backs facing the cup.
3. Each student will hold the end of the string between his or her legs. 
4. One student will act as the instructor and will give the other five students instructions on which way to stretch the rubber band.
5. Once the students have picked up the cup full of candy the candy can be dispersed amongst the group members.

· Activity 2: Mystery Box

Students will have the opportunity to use creativity and imagination while gaining experience communicating reason with other members of their group.

1. Each group will be given a shoebox containing five items of choice.
2. The shoebox will be passed around the group.
3. Students will guess at what is contained within the box individually.
4. After each student has made his or her predictions, the group will decide as a whole what is in the box.
5. Student-athletes will then show the students what is actually inside.

· Activity 3: The Spaghetti Incident

Students will gain experience in group work and see barriers that no communication can cause in teamwork.

Each group will be given spaghetti, marshmallows and gumdrops.
2. Each group is to attempt to build a tower out of the spaghetti marshmallows and gumdrops.
3. Each member has to participate or the group will be disqualified.
4. Groups will have 5 minutes to build their tower.
5. The group with the highest tower wins.

Activity 27: Kitchen Safety

Competencies addressed by this activity:
5.0 Explore Nutrition and Food Preparation Skills
5.03 Examine Factors that Affect Kitchen Sanitation and Safety
Source: Carolee Fogg 

Activity 27: 
Kitchen Safety
Explain to the students the following kitchen hazards.

· Knives
· Open cupboards

· Spills

· Pot handles

Discuss the following sanitation issues.

· Hand washing 

· Cross contamination

· Under cooked food

· Food storage

Discuss why it is important to practice sanitation and safety in the kitchen.

Activity 28: Kitchen Equipment

Competencies addressed by this activity:
5.0 Explore Nutrition and Food Preparation Skills
5.04 Demonstrate the Proper Use of Kitchen Equipment
Source: Carolee Fogg 

Activity 28: 
Kitchen Equipment
For each item draw a picture and list its use.

1. Microwave

2. Chef’s Knife

3. Wire Wisk

4. Fork
5. Rubber Spatula

6. Slotted Spoon

7. Turner

8. Peeler

9. Grater

10. Sauce Pan

11.  Fry Pan

12. Pot

Activity 29: Healthy Snacks

Competencies addressed by this activity:
5.0 Explore Nutrition and Food Preparation Skills
5.05 Prepare Healthy Snacks
Source: Carolee Fogg 

Activity 29: 
Healthy Snacks
Microwave recipe:
Open Faced Egg Sandwich
1 slice of bread


1 egg
1 slice of cheese

non stick cooking spray

Spray a microwave safe plate with non-stick spray. Place the bread on the plate. Press the center of the bread down to create a well. Crack the egg into the well. Use a fork to break the yolk and spread the egg over the entire piece of bread. Microwave on high for 1 to

1 ½  minutes, until yolk is cooked. Place cheese on bread and egg and microwave for 30 seconds until the cheese is melted. Remove and let stand for 1 minute. Enjoy. 
No Cooking needed recipes:

Veggie tray
Celery


Cucumbers
Carrots


Broccoli

Bell Pepper

Ranch dressing

Wash, peel and cut veggies. Arrange on tray and enjoy.

Cheese and Crackers

Summer sausage

Cheddar Cheese

Crackers

Slice sausage. Cut cheese into cracker size squares. Arrange crackers on a tray. Top each cracker with a slice of sausage and piece of cheese.  

You can also add a drop of mustard or ranch dressing. 

Activity 30: Grooming is a Good Thing

Competencies addressed by this activity:
6.0 Practice Skills to Enhance Personal Appearance 
6.01 Identify Good Grooming Habits
Source: adapted by Carolee Fogg from www.insected.arizona.edu  

Activity 30:
Grooming

Introduction Activity 

Read Old Black Fly by Jim Ayelsworth or A Fly Went By by Marshall McClintock and discuss what the class knows about flies. Teacher records on butcher paper. 

Activity 2
Locate and post a picture of a fly.

The students will discuss and brainstorm ways that flies might groom themselves. Teacher records on butcher paper As a homework assignment, ask the students to observe the flies that they come in contact with and record what they observed the flies doing. 

Activity 3
Review Activity 2 by having each person share their observations. Using the fly picture from Activity 2, have the students chart their observations to mark if the student saw the fly wash its head (face), legs (hands), body, etc. Brainstorm and compare predictions about why grooming is important to the fly. Teacher records on butcher paper. Lead the students into discovering why it is important for flies to groom (see Information Sheet). Flies taste, smell, and feel with the hairs that cover their bodies. (Compare this to how a child tastes, smells and feels.) The hairs on the fly's mouth parts and feet are used for tasting. Flies taste what they walk on. If they walk into something tasty, they put down their mouth and taste it again. ("How many of you have seen flies walking on food before? What are they doing? What do you think they 'tasted' before landing on your food?") Flies also use other hairs to tell them when they touch something. These hairs bend when touched. The eyes of a fly do not have eyelids to keep them clean so you might see a fly rubbing its eyes with its feet. The fly is not tired. It is keeping its eyes clean. ("How do your eyes stay clean?") A fly is always cleaning itself so that its hairs and eyes can do their job. (See drawing on Information Sheet.)

Activity 4

Invite the school nurse to come in and talk about the importance of clean hair and combing hair. She could include a discussion about lice including prevention and eradication. 

Closure Activity
Brainstorm how we groom ourselves and why it is important. Compare and contrast this with flies. "What would happen if we didn't groom? What would happen if the fly didn't groom?" Discuss ideas for a good grooming habits chart to be kept at home, use the chart provided, (e.g. tooth brushing, hair combing, etc.). Write the students' ideas on the Good Grooming Habits chart (under What to Do) and make copies for the students to take home. Have the students use it at home with their parents and return it to school after a week to let them know, and remind them, that they do groom themselves and it is important.
[image: image2.png]



Activity 31: Personal Safety Activities

Competencies addressed by this activity:
6.0 Practice Skills to Enhance Personal Appearance 
6.02 Examine Personal Safety
Source: adapted by Carolee Fogg from www.uen.org  

Activity 31
 Personal Safety Activities
· Help the students to define what a stranger is – explain to them that a stranger is anyone   they do not know. 

· Read a book or view a video about strangers and being safe, to reinforce concepts that the students need to learn and practice. 

· Students need to know that some strangers might harm, or hurt them – they could follow them, talk to them or touch them inappropriately – the student needs to run, yell (scream) and get some help. 

· Students should know that is safest to use the “buddy system” – always travel with a buddy rather than being alone, it is safer to stay in groups.
· Discuss the dangers of Internet chat rooms 

· Explain and demonstrate ways to defend yourself/ invite a guest speaker into demonstrate self defense techniques.

Activity 32: Laundry

Competencies addressed by this activity:
6.0 Practice Skills to Enhance Personal Appearance 
6.03 Explore Clothing Care
Source: adapted by Carolee Fogg from www.insected.arizona.edu  

Activity 32
 Laundry
HOW TO SORT LAUNDRY

Sorting is one of the most important steps in laundering.  While you sort, you should:

1. Look for spots and stains and treat them before washing.

2. Close zippers, hooks, buttons, etc. to prevent snagging.

3. Remove all items from pockets.

4. Tie sashes and belts loosely to prevent tangling.

5. Look for tears, rips, etc. and repair them before washing.

6. Sort clothes into loads of the correct size for the washer.

7. Identify special-care or hand-washable items and keep them separate, including non-colorfast items.

Sorting is done by

COLOR

· White, or white background with pastel figures

· Solid or print pastels

· Medium and bright colors

· Dark colors

· Colorfastness


Colorfast means the fabric maintains or keeps its color without fading or bleeding (running) onto other fabrics.


Noncolorfast means the colors in the fabric may fade or bleed onto other fabrics when wet.

TYPE AND WEIGHT OF FABRIC

· Loosely woven, knitted, and sheers

· Lint producing: towels, sheets, terry cloth, etc.

· Tightly woven, heavy fabrics

KIND AND AMOUNT OF SOIL

· Heavily soiled items should be washed separately

· Polyesters pick up oily stains and should not be washed with items which are soiled with oily or greasy stains.

SIZE

Mix large and small items in each load for better cleaning and movement of items in the washer.

THE LAUNDRY PROCESS

The steps of the laundry process are as follows

1. Sort the clothing

This includes understanding care labels and consumer information

2. Pre-treat stains and heavily soiled areas

Fresh stains are easier to remove than old stains

3. Mend or repair

Mending articles before washing to keep torn area from getting larger

4. Operate the washing machine

a. Select the wash water temperature

· Hot water sets stains, shrinks clothes, fades colors, costs more

· Warm water causes little damage to clothing.

· Cold water protects fabrics, prevents shrinkage, prevents fading, allows stains to remove easily, works best with detergents, costs less.

b. Select the rinse water temperature

· Warm water reactivates the detergent and causes the clothing not to rinse thoroughly.

· Cold water allows the rinse cycle to work the best.

c. Select the water level and agitation cycle.

· Use the regular setting for medium and heavy weight fabrics.

· Use the delicate setting for lightweight fabrics or delicate items.

d. Select laundry products

· Chlorine (liquid) bleach is mainly used on white cotton fabrics

· Powdered bleach can be used safely on other fabrics.

· Chlorine (liquid) bleach should be added to the wash water and mixed thoroughly before the clothes are in the washer.  The bleach should not be poured directly on the clothing.

· Always use the amount of detergent recommended on the box or less—too much detergent is difficult to rinse out and makes the clothing sticky and dull in color.

· Don’t use extra detergent for extra-dirty clothes—wash them twice instead.

5. Handle fabrics carefully to reduce the need for ironing

· Using fabric softeners or conditioners helps to eliminate wrinkling.

· Take the clothes out of the dryer immediately when dry, while they are still warm; fold or hang.
6. Operating the dryer

a. Selecting the temperature

· High heat damages clothing

· Medium heat does less damage than high heat

· Low heat is least damaging but takes longer to dry clothing

b. Selecting the time

· Special care and delicate items only need about 10 to 15 minutes of drying time on a low temperature.

· An average load of clothing requires about 25 to 30 minutes of drying time

· Heavier items, such as towels and jeans, require a longer drying time

7. Ironing or pressing

· If you aren’t sure what temperature to use, start with a lower temperature and increase it until the wrinkles are out.

· Moisture or steam helps remove wrinkles.

Laundry Steps

1 
Sort

2 
Repair

3 
Pre-treat

4 
Wash

5 
Care

6 
Dry

7 
Iron

Name __________________________ Date _______________ Score _____________

LAUNDRY GAME

After reading the information about sorting, get the Laundry Items from your teacher and sort them into appropriate laundry groups. When you have finished, have the teacher check your laundry loads.




LAUNDRY GAME LAUNDRY CARDS

Directions: Have students read the background information before they participate.  They may use either the laundry items and sort them into 8 small pre-labeled baskets or may sort clothing provided by the teacher (Cards should be mounted on colored paper the same color as the item and laminated)

	1

White

Cotton

Sweat socks


	2

Light blue

Cotton knit

Sweater



	3

White

Nylon

Slip and bra


	4

Navy blue

Acrylic

Socks



	5

green

cotton

towels and washcloths


	6

pink and yellow flowered

cotton

dress



	7

Tan

Cotton/polyester

Sheets and pillowcases


	8

bright pink

polyester

pajamas



	9

purple (noncolorfast)

cotton/polyester

t-shirt


	10

white

cotton

dishtowels




	11

Hot pink

Cotton blend

Sweat suit


	12

White

Cotton blend

Undershirts and shorts



	13

Pastel

Nylon

Underpants


	14

Black

Polyester

Slacks



	15

Pink

Cotton

Nightgown


	16

Dark blue

Polyester

Dress



	17

Bright colors

Cotton/polyester

Sheets and pillowcases


	18

Brown

Cotton/Polyester

Pajamas

	19

Dark green

Cotton/polyester

Corduroy slacks


	20

Bright blue

Cotton/polyester

Shirt




	21

Navy

Cotton blend

Jeans


	22

Red

Cotton blend

Socks



	23

Yellow

Cotton

Towels and washcloths


	24

Yellow

Cotton blend

Bath mat



	25

Red (non-colorfast)

Cotton

Sweater


	26

Bright green

Cotton/polyester

Gym shorts



	27

Light blue

Nylon

Nightgown


	28

Gray

Wool

Sweater



	29

Beige

Polyester

Slacks


	30

Beige and brown

Heavily soiled

Work clothes




 LAUNDRY GAME—KEY 


Activity 33: Easy Recipes

Competencies addressed by this activity:
5.0 EXPLORE NUTRITION AND FOOD PREPARATION SKILLS
5.05 Prepare Healthy Snacks
Source: Sarah Robbins

Activity 33
 Easy Recipes
STRAWBERRY BANNANA COOLER

2 C unsweetened orange juice

1 large banana, sliced

2-4 ice cubes

Combine all ingredients in blender. Cover tightly and blend well. Serve immediately.

CARAMELIZED FRENCH TOAST

2 TBSP butter or margarine

4 slices of bread (Texas Toast is good)

3 eggs

¼ C milk

dash of salt

½ C brown Sugar

¼ C water

Melt 2 TBSP butter or margarine in an electric fry pan. Beat eggs, milk, and salt together. Dip bread in egg mixture and fry until golden brown and egg is cooked. Remove from pan. Put the ½ C brown sugar in the pan. Stir until it is melted and sticky. Add ¼ C water and stir. Place French toast in Carmel Sauce. Turn to coat, then remove from pan. Enjoy.

BURRITOS

1 flour tortilla for each person

2 cans of chili

2 C grated cheddar cheese

Spread equal amounts of chili on each tortilla. Fold tortilla into a burrito and arrange on a microwave-safe plate. Heat on medium high for 1 minute and 30 seconds. Turn burritos over and Sprinkle cheese over the top. Heat for an additional minute. 

SPRITE DELIGHT

1 2 liter bottle sprite or 7up

1 6 oz can of frozen orange juice

1 16 oz can of crushed pineapple

Put 2 TBSP of frozen juice in each glass. Add 2 TBSP of crushed pineapple to each glass. Pour in Sprite and stir.

Activity 34: Responsibilities of Friendships 
Competencies addressed by this activity:
1.0 
EXPLORE FACTORS THAT AFFECT PERSONAL DEVELOPMENT
1.04
Examine Positive and Negative Peer Pressure

1.05 
Explore the Impact of Personal Behaviors

2.0 EXPLORE REALTIONSHIPS IN THE FAMILY AND COMMUNITY

2.03
Examine the Importance of Developing Positive Friendships
Source: Exploring Home Economics, Joan Hansen, Produced by the Instructional Materials Laboratory, University of Missouri-Columbia
Activity 34
Responsible Friendships
Directions: Your teacher will divide the class into groups and assign each groups some of the characteristics of a friend from the list below. Role-play the opposite of a good characteristic while the rest of the class tries to guess which characteristic your group is demonstrating. The groups with the most correct answers is the winner.
1. A good friend is dependable. “You can count on me.”

2. A good friend is loyal. “I am there through the good and bad times.”

3. A good friend shares. “I do not sponge off my friends; I share.”

4. A good friend is not jealous.

5. Friends will go out of their way when another friend needs them.

6. A friend will not share something told in confidence (secret).

7. A friend will not blindly follow another person’s suggestions, nor expect someone to follow his. 

8. A friend will not go along with something he/she knows is wrong.

9. A friend will not put down or hurt their friend.

10. A friend is truthful in a kind way. 

11. A good friend will not use someone to get ahead.

12. A good friend listens to what the other persona says.

13. A true friend brings out your best qualities.

14. A good friend apologizes when he/she is wrong.
Activity 35: Grooming’s Effect on Relationships

Competencies addressed by this activity:
6.0
PRACTICE SKILLS TO ENHANCE PERSOANL APPEARANCE 

6.01 Identify Good Grooming Habits

Source: Exploring Home Economics, Joan Hansen, Produced by the Instructional Materials Laboratory, University of Missouri-Columbia

Activity 35
Grooming’s Effect on Relationships
Directions: Read the paragraphs and answer the questions that follow.

Situation 1: Imagine how you would feel if your alarm clock did not go off and you woke up later than usual. You look in the mirror and remember that your were going to wash your hair. Since you are late, you don’t have time, so you have to go to school with greasy-looking hair. When you try and comb it, you can’t get it to look right. You also notice that you are getting a zit on your chin. You go to the closet and discover that the only pair of jeans you have are old ones that fit a little snug and are too short. You have to wear them anyway. Your only clean pair of socks doesn’t match your outfit very well. When you start to tie your shoe, the shoestring breaks and your have to tie a knot in it. When you put on your jacket, the zipper starts to rip out and as you are running through the door you tear a hole in your jacket. Here you are—on your way to school—your hair looks greasy and awful, your pants don’t fit and you hate your shirt. You have a know in your shoestring, your socks don’t match your outfit and your jacket is torn. How do you feel? (No, you can’t go back to bed!)

Do you think you will have a good day at school?

How will you feel if someone asks you how you like their new outfit? (They look great!)

Situation 2: Imagine how you would feel if you get out of bed and after a shower and shampoo you look in the mirror and your hair looks especially good today. It is combed and styled just the way you like it. Your complexion looks clear, too. You put on your favorite jeans and the new sweater you got for your birthday. You choose socks to match your sweater. As your put on your jacket, you notice that the color of your jacket and the sweater blend very well. Your jacket looks good because it was laundered last night and is clean and neat-looking this morning. How do you feel?

Do you think you will have a good day at school?

How does the way you look affect the way you feel?

Situation 3: Imagine that one day two new students came to your classroom. One was dirty-looking, smelled bad and wore wrinkled, torn clothing. He stood around trying to look tough and cool. You tried smiling at him, but he did not return your smile. The other student looked clean and neat. His clothes were not expensive looking or the latest style but they were clean, neat and matched. You smiled at him and he smiled back and said. “Hi!”

 Which student do you think you would like to get to know? Why?

Does the way people look affect how others feel towards them?

Situation 4: Think of some people in your school that most people like. (Do not give names.) Do these people always look neat and clean? Do they allow their jackets to get very dirty and often have stringy hair and dirty hands and nails?
Do you think these people would be well liked if they smelled bad and wore dirty clothing?

How does the way people look affect how others feel about them?

Situation 5: Suppose you went to your favorite restaurant and the person who was waiting on you had dirty fingernails, stringy hair and was wearing a dirty shirt. How would you feel about eating the food they served you?

Does the way you look affect how others feel about you?

Situation 6:Suppose you went to the doctor or dentist and they did not look clean? Does the way you look affect how others feel about you?

Think of other examples of how important it is for people to be neat and clean. If it is so  important, why are some people so careless about their appearance?

Do you enjoy sitting next to someone who smells bad?

Do you think people always know they are offensive to others because of their body odor?

What can you do to make sure you don’t smell bad?

* * *
“Reputations are made by searching for things that can be done, and then doing them.” Joe Paterno





“Failure is only a temporary change in direction to set you straight for your next success.”  Dennis Waitley





“The greatest waste of our natural resources is the number of people who never achieve their greatest potential.” Joe Paterno








“One who fears failure limits his activities.  Failure is only the opportunity to begin again more intelligently.” Henry Ford












